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Abstract  

 

There is a plethora of manuals aiming to provide a rationale and suggestions to 

preservice and graduate teachers when planning and evaluating a literature-

based curriculum. English adds an enormous difficulty for the particular 

characteristics of its phonetic system, generating struggle in learners (Levis & 

Grant, 2003; Gilakjani & Ahmadi, 2011). The phoneme-grapheme 

correspondence in English is perceived as ambiguous, especially by non-native 

speakers (Wyse & Goswami, 2008). Research has proven that synthetic phonics 

training prompts a faster acquisition of reading skills and a more transparent 

orthography (Ibarrola, 2007). The specific objective of this study is to gain an 

insight into the perceptions of prospective teachers with regards to the use of 

phonics, decodables and children’s literature for the teaching of literacy. A mixed-

methods approach (Bryman, 2012) was chosen to triangulate findings. The 

quantitative data were collected by a 5-point Likert-scale questionnaire, while 

open-ended questions gathered the qualitative data. The convenient sample 

were 89 students from the English literacy skills subject. Results indicate that pre-

service teachers acknowledge children’s book may not be the main resource to 

teach pronunciation and literacy. Also, they received positively the phonics 

methodology, which was largely new to them as well as the use of decodables. 

 

Palabras clave: Literacy, pronunciation, phonics, decodables, children’s 

literature  

 

1. Introduction 

Concerning the use of literature in the English classroom, Russell & Andersson 

(2019) remark, “children’s literature provides an excellent opportunity for teachers 

to develop an appreciation for the art of literature and an understanding of how 

literature reflects our world and ourselves” (p. xvi). In turn, Huck (1993) highlights 

the triple focus of children’s books: the reader, the book, and teaching. However, 
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at early stages and in the context of English as a foreign language, children 

literature may be approached in its cultural artistic value or as a means to 

introduce literacy skills. In this regard, Celce-Murcia & McIntosh (2001) clearly 

established that at the very initial stages of learning the mechanics of writing 

helped learners to establish a good basis in sound-spelling correspondences. 

 

2. Objectives  

Within the undergraduate degrees of primary education and pre-primary 

education, prospective teachers can select the literacy skills module (codes 

17012 and 17553 respectively) where a comprehensive instruction of phonetics 

and phonics is delivered. The course resorts to the most widely accepted 

approaches to the teaching of phonetics and synthetic phonics. However, the 

issue of which children books to choose in the daily practice, once phonics has 

been achieved, and how prospective teachers deem literature shall be utilized in 

the classroom remains unclear. 

There is ample literature supporting the use of Phonics (Ehri et al., 2001; 

Johnston & Watson, 2005; de Graaff et al., 2009; White, 2017), being this 

methodology the compulsory means to teach English literacy in England since 

2007: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/att

achment_data/file/190599/Letters_and_Sounds_-_DFES-00281-2007.pdf. 

Nevertheless, the syllabi at our university clearly state that the use of traditional 

literature should be resorted to when teaching literacy. Thus, it was the aim of 

this research network to identify the extent to which third-year and fourth-year 

prospective teachers, specialists in English and many already experienced in 

teaching English, would deem suit for purpose the use of decodables, phonics 

and traditional children literature after the specific instruction received. 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/190599/Letters_and_Sounds_-_DFES-00281-2007.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/190599/Letters_and_Sounds_-_DFES-00281-2007.pdf
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3. Method 

3.1. Description of the context and of the participants 

The convenient sample encompassed 89 students belonging to two groups of the 

Literacy skills course. This course joins preservice students from the degrees of 

pre-primary and primary education. Other courses which may affect the 

investigation taken by the members of the sample are their final degree 

dissertation, a 5000-word academic paper written in English, and the school 

apprenticeship period with the English specialist as a tutor. 

3.2. Instrument utilized to assess the education 

experience  

In order to assess the educative experience, the research network decided to 

conduct a mixed-methods research. To attain ‘Trustworthiness’ (Bryman, 2016), 

the concepts of 'internal validity' and 'confirmability' were applied to the design of 

the investigation. 

As for the 'data collection method', a 5-point Likert questionnaire was designed. 

'Triangulation' (Deacon et al, 1998) was achieved for more than one method was 

utilized. In that regard, open-ended questions were added to the questionnaire 

so that students could provide a more detailed account of their perception 

towards pronunciation, phonics, decodables and children literature. The 

qualitative data and the participants’ narratives were labelled and stored for 

scrutiny and analysis. 

3.3. Description of the experience 

Within the normal development of the course, prospective teachers must create 

their own phonics programme called EDUCAPHONICS UA PROJECT 

comprising activities of all 5 phonics skills. It accounts for 40% of their final mark. 

Apart from that assessed task, students participated in class activities (performed 

in a dual manner due to the Covid-19 restrictions) which were stored and shared 

in two Padlets. That permitted iterative cycles to be conducted, enabling the 

addition of further theory to the research in an abductive fashion (Blaikie, 2004; 

Charmaz, 2006).   
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4. Results 

Table 1. Main findings from the quantitative data   

Item Question Mean 
(1-5) 

SD 

G1 G2 

2 If you cannot pronounce it, you cannot write it 3.25 1.12 0.98 

5 

7 

8 

PHONICS are/can be a good way for teaching English 

Phonics can ONLY be used in pre-primary education 
and in 1st, 2nd, and 3rd year of primary 

Phonics can be used in the second stage of primary 
education 

4.63 

1.81 

4.03 

0.48 

0.58 

0.81 

0.66 

1.19 

1.19 

10 

12 

13 

Decodables are a good way to teach to read and write 

Decodables can ONLY be used in pre-primary 
education and in 1st, 2nd and 3rd year of primary 

Decodables can be used in the second stage of 
primary education 

4.23 

2.29 

3.84 

0.61 

0.81 

0.81 

0.87 

0.89 

1.14 

14 

15 

Traditional children’s books are a GOOD way to teach 
children to read and write 

Traditional children’s books are THE ONLY WAY to 
teach children to read and write 

3.16 

1.47 

1.00 

0.61 

1.02 

0.40 

SD: Standard Deviation; G1 & G2: group 1 & group  2 

Source: the autors 

 

The mean in items 2, 5, 8, 10, 13, 14 go in the direction of the predictions of the 

researchers, for a mean closer to 5 is to be regarded as confirmatory. 

Contrariwise, the manner questions 7, 12 and 15 were posed required a means 

closer as possible to 1. Item 12 proves the highest discrepancy in participants’ 

responses.  

With regards to the standard deviation, the discrepancies observed between 

group 1 and group 2 might have been caused by the particulars of each of them. 

Group 1 encompassed 32 participants as compared to 10 participants in group 

2. Also, all contestants in group 2 were experienced teachers while in group 1 
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only 66% had teaching experience. From the initial sample of 89 students, 42 

handed in the questionnaire, since there were continuous reminders that only 

those who were aiming at becoming English experts in their schools and were 

also interested in the topic were to respond the questionnaire.  

5. Conclusions  

All in all, prospective teachers acknowledge the importance of teaching 

pronunciation at early stages, while the phonics methodology is largely well 

received at early stages. Nevertheless, hesitation arises concerning its utility in 

the last three years of primary education. Also, children’s books are perceived as 

not the main resource for teaching literacy. The qualitative data obtained will be 

developed in an additional article. 

6. Tasks within the research network 

Member of the research network Tasks performed 

Javier Fernández Molina 

Design of the investigation, design of 

the questionnaire, analysis of the 

results and writing of the final paper 

María Teresa Mollá Díez 

Design of the investigation, design of 

the questionnaire and analysis of the 

results 

Manuel Sánchez Quero 
Review of the questionnaire and 

analysis of the results. 

Copelia Guillén Mateo 

Design of the investigation, review of 

the questionnaire and analysis of the 

results. 

Dolores Miralles Alberola 
Review of the questionnaire and 

analysis of the results. 
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Elena Alonso Valls 
Review of the questionnaire and 

analysis of the results. 

Carlos Navas Castillo 

Design of the investigation, review of 

the questionnaire and analysis of the 

results. 

Ana Belén Miquel Abril 

Design of the investigation, creation 

of a specific section in the library 

devoted to decodables and phonics 

material  

Victoria Coral García Cubillo 

Provided expertise as phonics trainer. 

Design of the investigation and of the 

questionnaire.  

Raquel Vidal Reyes 

Primary class experience necessary 

to design the investigation, analysis 

of the results.  
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