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En este volumen se presentan los trabajos de investigación e inno-
vación educativa que el Instituto de Ciencias de la Educación ha 
recopilado, resultado del trabajo que está desarrollando el profeso-
rado, especialmente en el ámbito universitario. En esta ocasión, la  
pandemia y, por tanto, la tecnología han ocupado gran parte de  
la temática de los trabajos.

La obra consta de 80 capítulos, organizados en diversas temá-
ticas: 14 aportaciones muestran resultados de investigación sobre la 
docencia en la Educación Superior antes y durante la COVID-19; 
13 están dedicados a Acciones educativas para adaptar la Enseñan-
za-Aprendizaje a la no presencialidad en la COVID-19; 19 descri-
ben Acciones educativas innovadoras en la Educación Superior; 8 tex-
tos tratan sobre Acciones de mejora derivadas de la evaluación y de los 
indicadores de la calidad docente en la Educación Superior; 2 trabajos 
están dedicados a la Innovación docente en torno a los procesos de 
enseñanza-aprendizaje inclusivos; 5 textos detallan Acciones de apo-
yo, orientación y refuerzo al alumnado para la mejora de la formación 
y de los resultados en la Educación Superior; 17 trabajos versan en 
torno a Metodologías innovadoras basadas en el uso de las tecnologías 
(TIC o TAC) en la Educación Superior; 1 trabajo de Investigación e 
innovación en enseñanza no universitaria para tender puentes con la 
Educación Superior y 1 trabajo que presenta Investigaciones noveles 
sobre docencia universitaria (TFG, TFM y tesis doctorales).
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68. Oral description of Italian as a Foreign Language at A1 level

Gonzalez-Royo, Carmen; Chiapello, Stefania
Universidad de Alicante

ABSTRACT

Oral descriptive production in oral interactions in Italian as a Foreign Language (IFL) between 
grouped students and the teacher provides feedback on descriptive strategies and communicative 
competence. In this study, the interactions, which took place in the first semester of the academic year 
2020-21, involved learners of Italian Language D-I of the Translation and Interpreting (UA) degree. 
With regard to the methodology, the activity consisted of three phases: 1) planning; 2) implementa-
tion through Google Meet, which comprised three sessions with video and audio recording, during 
which the learners exhibited the oral descriptive function; 3) evaluation of the activity, and sharing 
the results and conclusions of the project. The teacher-researcher then analyzed the results (output) 
to improve the next curricular design (input), based on the action research theory (Living Theory). 
As specific objectives, we sought to classify the strategies and identify how learners structure the 
descriptions according to their communicative language competence (A1), following the criteria and 
standards prescribed by the CEFRL and PCIC regarding the oral descriptive macro-function. By im-
plementing this practice, the students are placed at the center of the learning context, focusing on the 
achievements in oral communication in regard to the topics covered by the curriculum. In summary, 
learners perform descriptive sequences, and understand and answer the teacher’s questions, despite 
some pronunciation, morpho-syntactic and lexical errors, while maintaining a fluent discourse with 
reasonable cohesion, as per their A1 level of proficiency.

KEY WORDS: orality, action research, description, AFL, oral evaluation.

1. INTRODUCTION
The “Language D-I Italian” students, who were enrolled in the undergraduate course of Translation 
and Interpreting (T&I) at the University of Alicante (UA) during the academic year 2020-21, were 
evaluated virtually for written and oral abilities due to the pandemic. The teacher organized three 
oral sessions during the 4-month term, aiming to evaluate the descriptive macro-function at an A1 
level of proficiency. The purpose of these sessions was to develop oral skills and observe the learners’ 
progress in such a field. As we will observe below, CEFRL (2020) presents descriptors, albeit very 
basic, from the first level (A1). Regarding the role of the teacher, the Cervantes Institute (2018) lists 
fundamental competences of the facilitator and, among them, “Servirse de las TIC para el desempeño 
de su trabajo” [To make use of ICTs in carrying out their work] (p. 27). The same source also sug-
gests the teacher should get involved in digital and virtual environments, as well as promoting general 
ICT tools among the learners. In fact, in our case, due to a prolonged pandemic context, the teacher 
encouraged the learners to use multiple platforms in order to facilitate the accomplishment of several 
tasks through a computer-aided approach. Additionally, the teacher assessed learning (AFL) during 
the sessions in order to provide constructive corrective feedback (Hattie, 2009; Hattie & Clarke, 
2019; Long, 1996; Long, Inagaki & Ortega, 1998), albeit implicit, to foster the learners’ engagement 
and self-assessment. In point of fact, oral language has constituted our main line of research for sev-

705Metodologías innovadoras basadas en el uso de las tecnologías (TIC o TAC) en la Educación Superior



eral years, employing similar approaches and perspectives of analysis, despite the different specific 
topics (Chiapello & González, 2018; 2020). Furthermore, the Living Theory considers the teacher 
as an educational researcher able to improve the curriculum, transforming the output of a cycle into 
an input for the next one (Whitehead & McNiff, 2006; Whitehead, 2008, pp. 103-126). With regard 
to the literature on description related to oral production at an A1 level, the CEFRL lists a series of 
descriptors according to which learners can:

1. describe themselves, what they do and where they live.
2. describe simple aspects of their everyday life in a series of simple sentences, using simple words 

and basic phrases, provided they can prepare in advance.
3. describe physical shape (height, width, length). 
and those descriptors are categorized within the ”sustained monologue-giving information” frame 

(2020, p. 63). There also is the PCIC (2006), which specifies an inventory of contents at an A1 level 
for the function “give and ask for information.” The document recognizes three different areas of the 
description, referring to people, objects and places. The elements inventoried in the PCIC define the 
prototypical process: from the general to the specific, from an objective point of view. Regarding the 
linguistic elements of the descriptive macro-function, we indicate the noun phrase with a lexicon that 
refers to the physical dimension and its specific notions (general features, clothing and psychic per-
ception), the verbs of existence, and the space-time location. These will represent a guide to establish-
ing grammatical and pragmatic aspects which are the object of this study, alongside the teacher’s role, 
and her tasks (digitalization and feedback through assessment). Although the general objectives of the 
activity are focussed on oral evaluation, the specific objectives are centered on oral competence and 
the strategies the learners employ to describe images and lifestyles. We will, therefore, identify how 
the learners organize and structure the oral description from morpho-syntactic and communicative 
perspectives. Moreover, our research seeks to verify whether the communication is fulfilled, based on 
the competences of the A1 level.

2. METHOD 
The present study analyzes description within the EHEA context. In the paragraphs that follow, we 
will outline the methodology which was applied in our study.

2.1. Context and participants
Within an EHEA context, the analysis was conducted on fifteen students split into flexible groups, 
three groups of four learners and one group of three learners, selected at random, but making sure 
of masculine presence too, as male students constitute a clear minority. In fact, of the 51 students 
enrolled in the first semester of Italian Language D-I (A1 level of proficiency according to the CE-
FRL) in the undergraduate degree of Translation and Interpreting at the UA, there are 13 men and 38 
women.

In order to keep their identities anonymous, they were assigned a letter of the alphabet from A to 
O, adding a “*” to the male students (L, N). The recordings were the result of 3 virtual sessions with 
the entire class, through Google Meet Professional. From the pedagogical perspective, this activity 
adopts a computer-aided approach, as a guided activity of the curriculum. As in previous activities, 
the only prompt given by the teacher concerned its organization: the schedule, the ICT tools, and the 
type of material. Furthermore, she intervened during the sessions to elicit the learners’ engagement 
and support their oral flow.
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2.2. Instruments for data collection
Prior to the start of the activity, the students received instructions on how it would be carried out 
(planning), that is, connecting through Google Meet, which is accessed via the university platform 
(UACloud), receiving an image to describe and, in the last session, describing a situation without any 
visual support (implementation). In all three of these sessions, the students would receive the teach-
er’s implicit feedback through the strategies of asking questions and recasting the learners’ utterances 
to start or foster the interaction.

Table 1. Input provided by the teacher for the 3 sessions (sample).

First session (Nov.) Second session (December) Third session (February)

1 Con chi sei stato/a? 
Con chi vai… / stai../ fai sport?
Con chi abiti? Dove abiti? Parlane
Chi cucina a casa tua?

2 Quanti tipi di caffé conosci?
Che tempo fa da te?
Cosa mangi oggi/ chi cucina a casa tua?
Come hai preparato l’esame orale di 
italiano? Hai visto/ ascoltato musica, 
video, film?

Dove abiti?
Ci sono dei bar nel tuo paese?
Che si può e che non si può fare in 
questo periodo di pandemia, dopo il 
Natale?

3 Dove abiti?
Com’è casa tua?
Com´è la tua stanza?
Dove studi?

All the participants were aware that the sessions would be recorded as part of the assessment that is 
included in the course syllabus, although using a different technique. The pandemic constraints com-
pelled us to make certain modifications in order to cover all the mandatory steps. For this particular 
study, we aimed to analyze the strategies of description, for which we used a sample of 2 hours out 
of the total of 9 hours.

2.3. Procedure
The planning stage started with the design of the activity as described in the criteria. Then the 
learners were instructed in how to carry out the activity and informed that they had to keep their mi-
crophones and cameras on to enable the session to be recorded. The teacher randomly summoned 
groups of four learners at a time after organizing the different actions, namely calendar, topic and 
development. The second phase started with the implementation of what we described above. On 
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the one hand, the three assessments took place after approximately: (1) two and a half months of 
study (2) three and a half months, and (3) four and a half months. On the other hand, the teacher 
facilitated a selection of images related to the studied topics during virtual sessions 1 and 2, to go 
on, in session 3, with oral assessing the topics of the curriculum, which are related to the personal 
lifestyle of the participants. In each session, the learners interacted with the teacher, who led the 
order of interventions and backed up the presentations through questions or comments, when nec-
essary, in order to foster oral production. Afterwards, she gathered the video recordings and started 
analyzing the data from a teacher’s perspective. The third phase entailed the evaluation of the 
results of the previous two. To that end, she organized group debates, and occasionally individual 
ones, about the completed oral practice, as well as a review of the content of the programme for a 
new semester of IFL (Whitehead, 2019.) In our study, the results pertain to the topics that were part 
of the syllabus and, more specifically, those that were more recurrent within our sample recordings, 
such as home, daily activities and places.

3. RESULTS
The results refer to the 3 sessions of oral production performed during the first semester of ILS (Lan-
guage D-I Italian). The topics provided by the curriculum were: 1) Physical and psychological as-
pects of a person; 2) Places: home, and rooms with objects 3) Daily activities within a space and time 
frame. Firstly, we present those particular details concerning the tools that were used for interacting 
with the learners and recording the three sessions. Google Meet (GM), among others, has become 
one of the most popular platforms for virtual teaching and learning. Undoubtedly, it has enabled an 
alternative form of communication when face-to-face communication is not an option. GM prompts 
us to intervene by turn, mediated by the facilitator who calls on the learners to intervene or asks for 
an answer from the ones who are already talking. Obviously, this context does not entail turn-taking 
as we understand it in face-to-face meetings, where it is common to have overlapping of turns and 
interpreting kinaesthetic and paraverbal elements used by the interlocutors. A further result concerns 
some issues deriving from the virtual communication through GM, such as a poor network connec-
tion or lagging. Even though it happened rarely, it was one of the incidents recorded, as examples 1 
and 2 show:

Example 1. 1st session: student O, Sustained monologue: describing an experience.

T12 O Non so. È una stanza piccola, e Una scrivania, una sedia la, il letto e una finestra.

T13 D Chi può abitare una stanza di questo tipo?

T14 O Unestudiante, un estudianti

T15 D Ti piace questo spazio?

T16 O Non sento bene.

T17 D xxxx

→ T18 O no entiendo. No escucho nada.

→   < Problemi tecnici minimi e la linea viene interrotta >
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Example 2. 1st session: student P, Sustained monologue: describing an experience.

T17 D XXX

→ T18 P personi adulti, adulte, scusa

→   < Problemi tecnici minimi e la linea viene interrotta >

As observed, interlocutors brought up those technical mishaps in order to resume the conversation 
as soon as they were solved. In the first two sessions, the learners were provided with visual input 
(images and photos) and took turns to intervene when they were asked by the facilitator to comment 
on the images that they were shown. The teacher acted as a mediator and assessed the students in 
order to provide meaningful feedback to the learners. Generally, she applied an implicit corrective 
approach (Carroll & Swain, 1993) that helped to maintain the flow of the interaction (Doughty, 2001; 
Long, 1996). In 3, we highlight the questions that enhanced the descriptive flow. This intervention 
was proven to be effective when the learners assimilated and employed the correction proposed by 
the teacher (Hattie & Timperley, 2007, pp. 81-112).

Example 3. 1st session: student A, Sustained monologue: describing an experience (CEFRL).

T2 A È una ragazza, eee lei ha i capelli biondi e corti. eeee Lei ha gli occhi azzurri () eee () è simpatica.

→ T3 D Ti sembra simpatica?

T4 A Sì.

→ T5 D Altro? Puoi dire altro?

T6 A Eeeee è bella 

In 4 and 5 (2nd session), the learners failed to come up with the most appropriate word, and while 
learner L opted to describe the object in ILS, learner E relied on her mother tongue, employing a 
calque, albeit unsuccessfully. In both cases, and in 8 (T12-T14), in the first session, the learners ac-
cepted the teacher’s input. The implicit corrective feedback worked well, as the learners were aware 
of their limited knowledge.

Example 4. 2nd session: student L*, Sustained monologue: describing an experience (CEFRL).

T6 L Io credo per i bambini.

T7 D Da che cosa lo hai capito?

→ T8 L La cosa dolce

→ T9 D caramella

→ T10 L La caramella 

Example 5. 2nd session: student E, Sustained monologue: describing the house (CEFRL).

→ T8 E Quarto di bagni

→ T9 D Al bagno

→ T10 E Al bagno
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We observe the role of the facilitator in the interaction, as she was the only mediator of the oral 
exchange. In any case, the speakers knew that only the members of the same group could listen to 
their contributions, and they did not take part in the interaction. In 6, learner B found both listening 
comprehension and speaking a considerable challenge. The teacher provided feedback and asked 
questions, yet the interaction did not progress, and B used her mother tongue.

Example 6. 2nd session: student B, Describing a person (CEFRL).

T2 B Si chiama la befana e e ()

→ T3 D Che caratteristiche ha? Fisiche

T4 B Ha bicchieri

→ T5 D Bicchieri? Che vuoi dire?

T6 B Gafas.

T7 D Occhiali

T8 B mm

→ T9 D Età?

T10 B Non ho capito

→ T11 D Quanti anni ha?

T12 B Non lo so, non lo so

→ T13 D È una bambina?

T14 B No. 40, 50, non lo so.

According to the CEFRL’s descriptors for A1 level, learners must be able to structure a minimum 
physical description of the person and facial and body expression. Therefore, in 7, the learner provid-
ed information about the image that she was visualizing, from the general to the specific details. The 
participants tended to approach a description from an objective point of view, and they proceeded 
from the general to the specific, as shown in examples 1, 7, 9, 10 and 11, for instance.

Example 7. 1st session: student P, Describing physical details, face and body (CEFRL, A1).

T5 P: Va be’. Io vedo una donna che ha i capelli bianchi e 
curti eee ha ee sembra che eee che ha 50 anni anche 
o più mi ee ooo mi sembra simpatica e ha la pelle 
chiara eee Ha porta una= maglietta rosa, mi sembra, 
no, rossa.

Likewise, the CEFRL (2020, p. 63) stipulates that the A1 level learner should be able to describe 
simple aspects of daily life, with simple sentences and simple words. As shown by learner F’s and 
learner H’s performances (examples 8 and 9, respectively), linguistic affinity might constitute a 
means of support given their lack of knowledge in ILS, enabling the participants to accomplish the 
description.
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Example 8. 1st session: student F. Sustained monologue: describing experience (CEFRL, A1).

T10 D E nella seconda immagine questa E la mangia, credo che mangia nella tersera foto si docia,

→ T11 F possiamo utilizzare lavarsi, più in generale, per il momento non possiamo dire molte cose. 
Allora con lavare, lavarsi

T12 F (Amplio la foto non vedo bene. <HEHEH> )
In una immagine el Uomo dormi

→ T13 D dorme

T14 F dorme , in otra imagine gioga con il suo gatto 

Example 9. 2nd session: student H. Sustained monologue: describing experience (CEFRL).

T8 H L’uomo è un poco vecchio. Possiamo dire che lui ha 60 anni. Lui porta la mascherina. 
Io credo che fa freddo perché lui porta la giacca.

The third area represents the description of a place. In fact, learner M describes (in 10) a photo 
provided by the teacher. The image shows an outdoor place and the learner gives details answering 
the teacher’s questions. 

Example 10. 2nd session: student M. Sustained monologue: describing experience (CEFRL).

T1 D Cerca di descrivere meglio possibile---

→ T2 M Io posso vedere una Piazza, può essere una piazza di Italia, Francia, Spagna.
Io posso vedere un albore di natale con molti luci eeee 
Nella foto io posso védere anche la piazza nella notte.
Io non posso vedere molta gente.

In the third session, we found a significant example (11), which is shown here below. Nevertheless, 
in the previous sessions, we were also able to identify cases of accomplishment of the topic (ex. 7, 1st 
session: student P; ex. 9, 2nd session, student H).

Example 11. 3rd session: student N*. Giving information (PCIC, level A1).

→ T2 N Sì, eee ci siamo eee quattro persone nella mia casa: i miei genitori e= la mia sorella

T3 D Che è più piccola o più grande di te?

→ T4 N È più piccola eeee lui ha= 14 anni.

T5 D È un ragazzo o una ragazza?

→ T6 N È una ragazza

T7 D Allora, lei, lei

T8 N Lei

T9 D Eee Nome, tu come va con lo sport? Sei un tipo sportivo?

→ T10 N Sì, sono un tipo sportivo, ma adesso la palestra è chiusa eee e devo fare lo sport nella 
mia casa. 

711Metodologías innovadoras basadas en el uso de las tecnologías (TIC o TAC) en la Educación Superior



After reviewing the recordings, we can state that all the learners of the sample were able to com-
plete and improve the description, at least in its general features, and they were also able to answer 
the teacher’s questions. However, we should note those errors in the performances (pronunciation, 
morpho-syntax, and lexicon) of greater or lesser scope, in respect of what had already been studied 
during the course. We also observed how the mother tongue, or another L2, influenced the learners’ 
contributions, at an A1 level of IFL.

Moreover, we perceived an interference of the OL or another FL of the learners in their production, 
at the A1 level. Likewise, we sometimes observed that they found it difficult to maintain the fluency 
of the discourse and they also displayed a lack of accuracy in the lexicon. Occasionally, the input pro-
vided did not enable them to expand their descriptions spontaneously with all the necessary details, 
unless the teacher intervened providing elements to complete them.

The evaluation of each session was scored out of 10, and we observed that the average score of the 
first session was 6.73 with four of the learners (G, L*, N*, and P) deviating by more than 1.5 points 
from the mean, while three others (C, F, and Q) did not reach it by the same margin. In the second 
and third sessions, the means were 6.43 and 5.86, respectively. Altogether, the grade obtained was 
the average of 4 variables: morpho-syntactic correction, the lexicon used, pronunciation, and fluency. 
This information allowed us to identify how differently the tasks were performed.

Figure 1. Grades of the 3 sessions for each student (L*, N*). 

4. DISCUSSION AND CONCLUSIONS
The use of ICT has favored innovative pedagogical methods and one of them is the virtual classroom, 
which has been imposed as the sole teaching method during the last two semesters of the academ-
ic year 2020-21, due to Covid-19. Consequently, this practice was also implemented in the teach-
ing-learning of IFL. The compiled material of the interactions provides useful information regarding 
the interlanguage in the descriptive oral production of the learners. The activity was carried out with 
visual support during the first two sessions, before moving on to a description of experiences, taking 
into account that the level of oral comprehension during the early weeks of study of ILS was inferior. 
The CEFRL and PCIC frames of reference consider the descriptive macro-function as one of the com-
petences of learners at the A1 level, as already mentioned. Learners develop their oral production as 
a sustained monologue to describe experiences related to physical aspects as well as daily activities. 
Furthermore, PCIC specifies the elements categorized as “giving and asking for information”. The 
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learners’ production concurred with both frames of reference, in terms of communicative and linguis-
tic elements. We applied this macro-guide to follow up on the 3 sessions. During the first session, after 
two months of IFL study, the learners used the knowledge acquired for organizing their interventions 
at a very basic level. They generally completed the description with details ranging from the general 
to the specific, and introduced elements that enriched the discourse. They frequently restarted the de-
scription after receiving the questions and suggestions offered by the teacher (recasting), who led the 
focus on new elements: details about the person/object in the image or even aspects of time and place, 
either visible or fictional. Descriptive elements prevailed over structured speech. When they failed to 
come up with the necessary linguistic elements to describe what they were looking at, they opted to 
declare it openly (“I don’t know”, “I don’t remember”), or they offered hypotheses that reproduced 
the OL patterns (calques), supposing a formal identity with the TL, due to a linguistic affinity between 
Spanish and Italian. In the second session, one month later, we adopted the same pattern of describing 
images, though increasing the number of topics and the corresponding lexicon, together with those 
structures that enabled the learners to describe mainly objects and places. We detected a clear evolu-
tion adjusted to the real learning process. The third session took place after 5 months of virtual IFL 
teaching and learning, upon completion of the A1 level syllabus. At that point, the interactions relied 
on descriptions of experiences, according to the CEFRL and PCIC criteria. We aimed to show the 
grades obtained from the assessment of each learner, as it was the result of the evaluation of differ-
ent rubrics: fluency, grammatical correction (morpho-syntactic and lexical), auditory comprehension, 
and the ability to interact with the teacher. This datum, which was the average out of 10 of all these 
aspects of language performance, enabled us to go beyond the mere observation of the individual 
performances to contextualize the production of each learner compared to the other participants in the 
same group. In summary, learners performed descriptive sequences, and understood and answered the 
teacher’s questions, despite some pronunciation, morpho-syntactic and lexical errors, in addition to 
maintaining fluent oral discourse with reasonable cohesion, as per their A1 level of proficiency. From 
analyzing the results, we observed that the information related to the descriptive macro-function was 
fulfilled, with communicative and morpho-syntactic features that complied with the criteria stipulated 
in this regard by the CEFRL (2020) and PCIC (2006) at the A1 level (Language D-I). The teacher 
constantly monitored the sustained monologue of the learners, recasting their production whenever it 
was needed, through implicit corrective feedback. Finally, another role of the teacher is provided by 
the Living Theory, which considers the teacher also as an educational researcher, capable of analyzing 
results to transform, in a fourth phase, the output into a new input, aiming to improve the curriculum.
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6. ANNEX
The present table summarizes the tasks of Students and Teacher, based on the main concepts and re-
ferences that display the characteristics of the descriptive macro function:

Table 2. Students’ and teacher’s tasks.

STUDENTS TEACHER

CEFRL PCIC Implicit Corrective Feedback LIVING THEORY 
(teach-research)

SUSTAINED MO-
NOLOGUE

GIVING AND ASKING 
INFORMATION

Rephrasing without the error 
(RECAST)

Output → input 
for next cycle (4th phase)

Describe experiences Describe people Ask a question offering the right 
pattern for the answer

Physical aspects Describe objects Ask questions as a stimulus to 
maintain the oral descriptive 
flow

 

Lifestyles Describe places   

 USE OF LINGUISTIC 
ELEMENTS

  

 Noun phrase   

 Lexicon (body, objects, 
places, psychological per-
ception)

  

 Verbs of existence   
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