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Abstract 
The continuous improvement of management and assessment processes for curricular external 
internships has led a group of university teachers specialised in this area to develop a mixed model of 
measurement that combines the verification of skill acquisition by those students choosing external 
internships with the satisfaction of the parties involved in that process. They included academics, 
educational tutors of companies and organisations and administration and services personnel in the 
latter category. 

The experience, developed within University of Alicante, has been carried out in the degrees of 
Business Administration and Management, Business Studies, Economics, Advertising and Public 
Relations, Sociology and Social Work, all part of the Faculty of Economics and Business. By designing 
and managing closed standardised interviews and other research tools, validated outside the centre, a 
system of continuous improvement and quality assurance has been created, clearly contributing to the 
gradual increase in the number of students with internships in this Faculty, as well as to the 
improvement in satisfaction, efficiency and efficacy indicators at a global level. 

As this experience of educational innovation has shown, the acquisition of curricular knowledge, skills, 
abilities and competences by the students is directly correlated with the satisfaction of those parties 
involved in a process that takes the student beyond the physical borders of a university campus. 
Ensuring the latter is a task made easier by the implementation of a mixed assessment method, 
combining continuous and final assessment, and characterised by its rigorousness and simple 
management. 

This report presents that model, subject in turn to a persistent and continuous control, a model all 
parties involved in the external internships are taking part of. Its short-term results imply an increase, 
estimated at 15% for the last course, in the number of students choosing curricular internships and, for 
the medium and long-term, a major interweaving between the academic world and its social and 
productive environment, both in the business and institutional areas. 

The potentiality of this assessment model does not lie only in the quality of its measurement tools, but 
also in the effects from its use in the various groups and in the actions that are carried out as a result 
of its implementation and which, without any doubt and as it is shown below, are the real guarantee of 
a continuous improvement. 
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1 INTRODUCTION 
Universities are expected to afford the current and future students a number of tools, abilities and 
competences that allow them to successfully deal with the extant challenges in a global society, with a 
markedly competitive job market. This crucial -and hefty- task involves students, teaching staff, 
academic authorities and administration. Beyond the application of new information and 
communication technologies (ICT) and a conceptual shift as to what the teaching-learning process 
should be, there are other factors that affect the convergence towards the European Space for Higher 
Education (ESHE). Among them, university teaching staff’s motivation is fundamental and, thus, it is 
crucial to empirically know what this motivation depends on. 

In this context, one of the most relevant changes in the teacher-student relationship is assessment. In 
fact, the transition from a static assessment -focused on only one temporal point (final exam)- to a 
dynamic assessment, will require changes in thought and action, both on the part of teachers and 
students. 
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This article relates the experience of a group of university lecturers who have expertise in the area of 
external work experience, developing a mixed assessment model that combines the verification of skill 
acquisition by the students who opt to undertake external work experience, with the satisfaction of the 
agents participating in this process, including academics, training tutors at companies and institutions 
and administration and service personnel. 

In order to meet this goal, the rest of this document is organised as follows: the second section sets 
out the assessment analysis methodology used -continuous assessment and final assessment- after 
certain considerations regarding the continuous assessment system; the third section briefly presents 
the results and the fourth gives the conclusions and practical implications. 

2 METHOD 

The experience carried out at the University of Alicante is linked to the subject Work Experience at 
Companies, which is elective and commonly chosen by students studying Business Administration 
and Management, Economics, Advertising and Public Relations and Sociology. This subject has a 
number of lecturers and academic tutors who carry out continuous and personalised assessment on 
each student doing work experience externally, that is to say, in regional, national or international 
institutions or companies: SMEs, financial institutions, advertising agencies, the media, government 
bodies, non-governmental organisations… These have signed up to a framework agreement covering 
cooperation with Alicante University through which each year they apply for students with specific 
profiles to do work experience at their offices, supervised by a tutor who, preferably, has the degree 
which the student is studying for. 

Therefore, there is a double tutorialisation model: academic and company-institution. The final mark 
depends on the academic tutor, designated by the Faculty from among the lecturers, and is based on 
continuous assessment criteria; on the marks obtained in the final work experience report written by 
the student; and also on the evaluation of the work experience which the student and the company-
institution tutor carry out using the instruments which have been designed for this purpose and which 
are externally validated. Previously this was done by the Spanish Association for Standardisation and 
Certification (AENOR according to its initials in Spanish) and it is currently performed by Alicante 
University’s own Technical Quality Unit. 

2.1 The continuous assessment method 
Students’ level of knowledge is valued by their assessment, which originally consisted of comparison 
between learning outcomes and the objectives previously determined (Tyler, 1942). Afterwards, this 
model was substituted by a broad, valid, exact assessment based on experimental procedures 
(Cronbach, 1973). 

As a consequence of the changes promoted by the ESHE, the student is the main figure in the 
learning process (not the teacher in the teaching process). In this context, assessment goes beyond 
the mere measurement of knowledge assimilation to evaluate the acquisition of competences defined 
beforehand by the teaching staff. 

Traditionally, the final stage of the learning process has been the final assessment, closely related to 
passing an objective test in which the student must show the acquisition of knowledge (Rosales, 
2000). Therefore, students’ learning is subject to the evaluation method proposed by teachers. 

According to the guidelines suggested by the ESHE, the valuation function of teachers does not finish 
with the final assessment, but they have to get involved in controlling students’ assimilation of a series 
of contents as well as the development of competences. In fact, Delgado and Oliver (2006) consider 
that continuous assessment is the optimum procedure to evaluate competences because what has to 
be assessed is the execution of the competence (Delgado et al., 2005),  

In this context, university teachers have to design a series of evaluating proposals throughout the 
academic year that the students must pass periodically. This way of operating makes it easier for the 
future graduate to acquire knowledge and competences, as well as for the teachers to continuously 
assess the progressive evolution of students’ work and achievements (for en extensive review of 
traditional and new assessment techniques, see Dixon and Rawlings (1987) for the former, and 
Isaksson (2008) for the latter).  
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Thus, continuous assessment is a holistic, significant and accumulative evaluation that can bring huge 
advantages for all the parts that form the teaching-learning process. Students receive information 
about their learning rate -making it possible to modify methods and habits-, about the way they are 
assessed in a practical way, re-orienting their learning if necessary, and acquiring gradually certain 
knowledge and competences. 

For teacher, applying continuous assessment substituting or complementing final evaluation permits 
the possibility to improve their teaching process during an academic year. This is an advantage as it 
allows them to raise quality, because follow-up throughout the whole academic year is guaranteed, 
and provides them with several indices and value judgment to configure a complete assessment 
system (De Pablo et al., 2009). However, there is no denying it that a huge support is required to carry 
out this process (López, 2001): the effort university teachers must put in to correctly apply continuous 
assessment is big, and sometimes it is not in line with their professionals and environmental 
characteristics. 

In order to facilitate continuous assessment in the case shown here, academic tutors have a 
monitoring file, where they register contacts with the student and with the tutor at the company or 
institution with the aim of evaluating the student’s incorporation, adaptation, skill acquisition and ability 
to put into practice the degree’s curriculum content; it also has basic contact details and traceability of 
the different documents involved in the process: agreement, report and questionnaires. 

 

Figures 1 and 2: Visit/tutorial monitoring sheet 
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2.2 The final assessment  method 

The evidence for the final mark is obtained through the final report written by the student and from the 
measurement instruments designed. These are a fundamental part of the mixed model for measuring 
skill acquisition and the satisfaction of the agents involved that is presented here. 

The first of these is the questionnaire for companies and institutions. Here, the professional tutor from 
the organisation assesses, in general terms, the work carried out by the student using a Likert scale 
and, with the same technique, the degree to which the student adapted his or her academic education 
to the organisation’s needs, the degree of integration into the team, personal attitude and performance 
with regard to activities planned. 

As well as being for the integrated education of students, the work experience is intended to facilitate 
the student’s entry into a profession. For this reason, the questionnaire also features questions such 
as: “Do you think that this work experience will facilitate the student’s entry into the job market?” or “If 
you needed personnel, would you hire the student who has been doing work experience with you?” 
The different questions have a closed response format but some of them ask for further explanation, 
with questions of the semi-open kind. 

Given that the Faculty of Economics and Business has the powers to appoint and remove academic 
tutors, it is important to find out objectively how these carry out their work. This is done by means of an 
evaluation of students and professional tutors as well as checks as to whether the responsibilities set 
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contractually have been taken on and whether academic obligations are being met. As well as 
evaluating the university lecturer who is acting as tutor, the companies and institutions indicate 
whether the external curricular work experience programme has met their expectations, with a general 
and also a detailed evaluation of administrative dealings and the website. The elements that go into 
deciding how to achieve continuous improvement are acquired, among other ways, through 
recommendations by the services’ users. Therefore, the instrument for measuring the satisfaction of 
companies and institutions participating on the work experience programme also includes sections for 
this, as can be seen in figure 3 below. 

 

Figure 3: Assessment questionnaire for the company/institution 

 

The second questionnaire is aimed at the student, regardless of what degree he or she is studying for, 
whether Business Administration and Management, Economics, Advertising and Public Relations or 
Sociology. Anonymity is guaranteed, given the collection system and the way the information reflected 
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in the header of this standardised questionnaire is later analysed and processed. The first question 
covers the need for a close relationship between that studied in the lecture hall and that practiced 
outside it. It is written as follows: Is the work experience you have carried out suitable for the curricular 
content of your degree? Following this are scaled and reasoned questions for evaluating the work, the 
qualification and ability to follow through of the university tutor and in order to mark the work carried 
out by the non-academic tutor from the company or institution and, in general terms, the host centre. A 
number of questions about entering the job market are given, stated in the following way: Do you think 
that this work experience will facilitate your entry into the job market?, As regards you entering the 
professional world, do you think this experience has been very beneficial, quite beneficial, not very 
beneficial or not at all beneficial?, Did the company/institution offer you the chance to continue within it 
once the work experience period ended? and, if so, How was your relationship with the company 
established? After these, there is a request, as shown in figure 4, for an evaluation of the 
administrative personnel and of the website, concluding with a request for aspects that could be 
improved and a space for comments and suggestions. 

Figure 4: Assessment questionnaire for the student 
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Figure 5 shows the tool designed for the final assessment, by the academic tutor, of the organisations 
where the students tutored have carried out their external curricular work experience. The intention is 
that this be an analysis and measurement instrument, based on the scalar evaluation of variables and 
of the suitability of organisations for hosting university students during their education through external 
curricular work experience. Therefore, the items subject to evaluation are as follows: The position is 
suitable for the skills and knowledge involved in the degree, In this company/institution, the student 
has the chance to acquire knowledge related to his or her degree, In this company the student has the 
chance to develop skills and attitudes that are valid for his or her professional future, The tutor from 
the company/institution has met expectations as regards guidance in the work experience, Would you 
place a student in this company/institution for work experience again?. The suggestions and 
comments come before a general mark for the assessment. If this mark is lower than ten, as reflected 
in the following figure, it is recommended that the organisation do not continue on the university work 
experience programme. 

 

Figure 5: Alicante University tutor questionnaire regarding the companies/institutions he or 
she is responsible for 
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3 RESULTS 
The satisfaction of the different agents involved in the Faculty of Economics and Business’ external 
curricular work experience process is increasing year after year. The same is happening with the 
number of organisations participating and the number of students registering for the programme. An 
example of this last trend is the figure for this academic year, 2010-2011, which is 937 students who 
are supplementing their education with a training period doing work experience. This figure is an 
increase of 15% on last year, when 795 work experience places were finally allocated. The number of 
credits matriculated by the students has also undergone a notable increase since the 1999-2000 
course, when the centre’s work experience programme began. 

 

Graph 1: Change in the number of students registering for external work experience at Alicante 
University’s Faculty of Economics and Business (2009/10-2010/11 academic years) 

 

 

 

 

 

 

 

 

 

 

 

 

Although the reasons for matriculating for the Work Experience at Companies subject are very varied, 
and not always directly related to satisfaction as regards the programme, a clear indicator that the 
mixed model for the measurement of skill acquisition and the satisfaction of agents involved is 
working, is the qualitative and quantitative results of the assessments by students, companies and 
institutions and academic tutors. The results of the Vice-deaconate of External Work Experience’s 
activity report for the last academic year, 2009-2010, showed very positive results that extended the 
trend registered in recent years; see table 1. 

 

Table 1: Overall evaluation (0-10) of the external work experience at Alicante University’s 
Faculty of Economics and Business by students and companies/institutions 

Academic year Students’ evaluation Companies’ evaluation 

2004-2005 8.35 8.38 

2005-2006 8.47 8.48 

2006-2007 8.51 8.56 

2007-2008 8.58 8.65 

2008-2009 8.60 8.70 

2009-2010 8.68 8.79 
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The overall evaluation of the work experience by the students is an average of 8.68 out of 10, and that 
by the companies and institutions, 8.79. Every day, more students and more companies participate in 
the external work experience programme and overall satisfaction, with response levels higher than 
95%, is showing a gradual increase. 

4 DISCUSSION  
A number of conclusions can be drawn from this experience of continuous assessment and 
improvement in performance, constantly adapting to the requirements of the University and its socio-
economic environment. These include the fact that the determining factor for achieving optimum and 
positive results in the process of training, through external work experience, students studying 
Business Administration and Management, Economics, Advertising and Public Relations and 
Sociology at Alicante University is the establishment of a link between assessment and quality. This 
quality is perceived in the student support services, so that students always know who to turn to, and 
can obtain an immediate answer to a query, doubt or concern from the time when they first consider 
curricular work experience to the very end of the process. In this way, students have at their disposal: 
the administrative office of the Vice-deaconate of External Work Experience, with administrators who 
are both personally and professionally qualified to attend to their doubts and cooperate in the more 
efficient way possible when processing their work experience; and an academic tutor who carries out 
personalised and detailed continuous monitoring of the student’s work experience, resolving their 
doubts, ensuring rigorousness and a close relationship between the work experience and the degree’s 
curricular content as well as resolving in a satisfactory way any kind of incident that may arise. 

The companies and institutions where the students carry out their work experience are, in turn, a 
fundamental piece in the external curricular work experience process. For this reason, offering them 
an excellent service is a priority, especially given that, for them, the Vice-deaconate of External Work 
Experience is the representative and image of Alicante University and this department is fully aware of 
the importance of maintaining mutually beneficial and cooperative relationships with the business and 
institutional fabric of the immediate surroundings. The companies and institutions have the 
administrative office of the Faculty of Economics and Business at their disposal, with highly-qualified 
personnel available to attend to their queries and to cooperate actively in administrating the work 
experience; they also have a university lecturer, appointed by the centre as an academic tutor, who 
will act as a link between the university, the student and the company or institution. The cooperation of 
this tutor is crucial for achieving optimum results in each case of work experience carried out by a 
student. 

With regard to the management of the information that is handed over and received by the Vice-
deaconate of External Work Experience, clarity and objectiveness are the basic premises of the 
internal approach, and there is special emphasis on transparency with regard to the publication and 
allocation of the curricular work experience offered to students interested in doing it. 

The combination of continuous assessment (tutorial-monitoring) and final assessment (report and 
questionnaires) is key to ensuring quality with respect to teaching-learning processes in the university 
sphere and, consequently, shows great potential as a tool to encourage the convergence of university 
undergraduate degrees within the framework of the European Higher Education Space. 

External curricular work experience, that is to say, that included on the syllabuses of the different 
university undergraduate degrees, is taking on major importance and is becoming very necessary 
within the current university context, which is globalised and highly competitive. Establishing an 
assessment system for work experience that contributes to ensuring its quality and the satisfaction of 
the different parties involved, allowing them to participate in the process and consulting them regularly 
and methodically, is vital for the success of the experience. 

It can be concluded that the modest experience of the University of Alicante, far from intending to 
become a model to imitate or a panacea for those wishing to implement assessment models that are 
different from the classical models and who want to correct inefficient aspects of these models, may 
rather constitute a simple example that works in a certain university context and that is offering 
positive results. 
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