Rosana Satorre Cuerda (Ed.)

Nuevos retos
educativos en la
ensenanza
superior

frente al desafio
COVID-19

universidad Octaedro gr‘



Rosana Satorre Cuerda (Ed.)

Nuevos retos educativos

en la ensehnanza superior
frente al desafio COVID-19

Octaedro
Editorial



Nuevos retos educativos en la ensefianza superior frente al desafio COVID-19

EDICION:
Rosana Satorre Cuerda

Revision y maquetacion: ICE de la Universidad de Alicante
Primera edicion: octubre de 2021

© De la edicion: Rosana Satorre Cuerda

© Del texto: Las autoras y autores

© De esta edicion:
Ediciones OCTAEDRO, S.L.
C/ Bailén, 5 — 08010 Barcelona
Tel.: 93 246 40 02 — Fax: 93 231 18 68

www.octaedro.com — octaedro@octaedro.com

ISBN: 978-84-19023-19-3

Produccion: Ediciones Octaedro
La revision de los trabajos se ha realizado de forma rigurosa, siguiendo el protocolo de revision por
pares.

Cualquier forma de reproduccion, distribucion, comunicacion publica o transformacion de esta obra
solo puede ser realizada con la autorizacion de sus titulares, salvo excepcion prevista por la ley.
Dirijase a CEDRO (Centro Espaiiol de Derechos Reprograficos, www.cedro.org) si necesita fotocopiar
o0 escanear alglin fragmento de esta obra.

NOTA EDITORIAL: Las opiniones y contenidos de los textos publicados en esta obra son de
responsabilidad exclusiva de los autores.



29. Graphic novel as a didactic resource: dependence of the results on
the academic level of the students

Dubova, Veronika; Zaragoza Castello, Maria Gloria; Revis,Andrew; Palmero,
Mercedes; Formigds Bolea, Juan Antonio

Universidad de Alicante

ABSTRACT

We have implemented a teaching model using graphic novel to help English language learners with
vocabulary acquisition. The experience has been carried out at three different levels of English lan-
guage proficiency: (1) basic level (A2-B1) with VET students of Administration and Finance, (2) in-
termediate level with first-year students of the degree in English Studies at the University of Alicante
(level B1) and (3) advanced level with fourth-year students of the degree in Translation and Inter-
preting at the same university (level C1-C2). The students did a reading exercise in two parts: the
first in graphic novel format and the second presented as a plain text. They were asked to detect the
meaning of 20 words, 8 of which appeared in the graphic novel part, 8 in the plain text part and 4
words that did not appear in the texts, in order to detect possible self-learning. The students answered
the test before and after the session. Later they also filled in a satisfaction questionnaire. The results
show that students learn vocabulary introduced with visual support better, especially at lower levels.
The satisfaction survey manifests that most of the students liked the experience and want to repeat
it. Considering these results, we conclude that the use of graphic novel for teaching vocabulary is an
effective resource, especially at low levels of language proficiency.

PALABRAS CLAVE: vocabulary, graphic novel, language learning.

1. INTRODUCTION

Linguistic competence in several languages is an essential element for the personal, academic and
professional enrichment of students, broadening their options for mobility, access to different types
of education and better integration into the labour market. Aware of this reality, fifty years ago the
General Education Act introduced the teaching of English for the first time in Spain at the compulso-
ry education stage (Ocana Villuendas, Lopez Gayarre, Morales Galvez, Arrimadas Gomez, Ramirez
Nueda, 2001). In the specification of this first implementation, it was already recommended to apply a
teaching methodology different from that of any other subject (OM. 24-X-77, 1977), without compro-
mising the achievement of some very ambitious objectives. By way of example, the aforementioned
ministerial order proposed that students should learn to use a “basic vocabulary” of 250/300 words
in the sixth year, 300/350 more words in the seventh year and 350/400 in the eighth year. That is,
900/1050 words at a level equivalent to the current second year of Compulsory Secondary Education
(ESO). In spite of the good intentions, these objectives were not achieved by most students.

Despite the good intentions of educational programmes, despite the desire of families and soci-
ety in general for children to learn English, and despite globalisation and technological neologisms,
the linguistic competence of Spanish students is far from what is desired. At the Council of Europe
meeting held in Barcelona in 2002, governments committed themselves to redouble their efforts to
improve the multilingual competence of European citizens, but it does not seem that success has been
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achieved either, at least in Spain. Proof of this is that in 2012, the results of the European survey on
language competence concluded that Spanish students are far behind our European partners, and half
of those surveyed declared that they receive private English tuition to complement the lessons they
receive at school (P.176). These poor results in comparison with Europe are constant over time: the
latest Education First report from 2020 ranks Spain 34th in the world in terms of English language
proficiency, behind all European countries.

Spain’s failure in the teaching of English should lead us to reflect on teaching methodology. If fifty
years ago it was recommended to use a different methodology to that of other subjects, the results
show that we must continue to try new teaching strategies to see if results are improved.

As a small contribution to the search for alternative methodologies, in this paper we show an expe-
rience based on the use of graphic novels as a didactic resource, especially to try to improve students’
reading skills and the learning of new vocabulary.

The concept of the “graphic novel” is not new. In literature, it seems commonly accepted that
the first mention of this term was made by Richard Kyle in 1964 (De Blasio, 2020), (Patrick, 2011),
(Panton & Walters, 2019) and that the first self-proclaimed graphic novel as such was 4 Contract with
God, published by Eisner in 1978 (Lacoste, 2019), (Panton, M., & Walters, 2019). However, in Spain,
the first mention of this term was made with the series “Travesuras de bebé (Baby’s pranks)” in the
magazine Monos (1904-1908) (Guiral i Conti, 2017) (Figure 1), although it does not correspond to
the current concept of graphic novel. In any case, the first graphic novel as such was also earlier than
the American one: it was published by Ediciones Reguera (Figure 2), whose presentation stated: “The
graphic novel will introduce you to the best novels of world literature by means of explained draw-
ings. Each issue will contain the complete plot of a novel of love, adventure, passion or intrigue, al-
ways dedicated to the elderly. Two issues will appear every month”. (Gomez Salamanca, 2013, p. 69).
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Figure 1. Baby’s pranks. Figure 2. Collection “la novela grafica”, number 1.
IMAGE EXTRACTED FROM: Monos Magazine, No. 1. IMAGE EXTRACTED FROM: Tebeosfera, cultura grafica. La
(1904). Downloaded from the Hemeroteca Digital. National novela grafica, Ediciones Reguera EMSA. Downloaded from:
Library of Spain. Downloaded from: http://hemerotecadigital. https://www.tebeosfera.com/colecciones/novela_grafica
bne.es/issue.vm?id=0003819813&search=&lang=en la_1949 reguera.html
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Despite being pioneers in the creation of the graphic novel, the commercial success of the graphic
novel in Spain came in the 1980s, after the success of this concept in the USA, which was introduced
in Spain as “comics for adults”.

The use of graphic novels as a didactic resource is not new either. It was published many years ago
that students prefer reading comics to conventional texts (Witty, 1941), so it is reasonable to think of
their use as a didactic resource. Some works propose its use for non-language arts classes like math,
science, art, social studies, and foreign languages (Guarino, 1998) and also in order to bring literature
closer to young people (Schwarz, 2002). In fact, in the proper Spanish context, it seems that its use
is becoming widespread to achieve didactic objectives of all kinds, such as to raise awareness of the
effects of the civil war in the Basque Country (Saitua, 2018), the construction of feminist identity
(Fuentes, 2020), the didactics of writing in one’s own language (spelling, accentuation, punctuation
and writing) (Hernandez-Meneses, 2019), the Jihad (Brooks, Cutler, Sanjakdar & Liou, 2020), and
even for learning Foundations of Physiotherapy (Rocamora-Pérez, Lopez-Liria, Aguilar-Parra, Padi-
lla-Goéngora, Diaz-Lopez & Vargas-Mufioz, 2017).

In the specific case of English language teaching, there are experiences that positively value the use
of this didactic resource (1) for the improvement of reading comprehension (Kennedy & Chinokul,
2020), (Aldahash & Altalhab, 2020) because it gives instant gratification to the student, superior to
that of conventional texts (Kennedy & Chinokul, 2020), (2) for vocabulary improvement (Rothen-
berger, 2019) (Handayani, 2018) and (3) to increase motivation towards English language learning
(Hoffman, 2018) (Bakar & Yunus, 2020).

The objective of this work is to check the effectiveness of the procedure and analyse the extent to
which its usefulness may be different depending on the initial level of the students’ knowledge.

In this same section we have seen numerous papers that defend the effectiveness of the use of the
graphic novel as a didactic resource for vocabulary learning, but in none have we found a comparison
among different levels.

2. METHODS
2.1. Description of context and participants

The experience has been carried out at three different levels of English language proficiency: (1) basic
learner level (level A2-B1) with students of higher vocational training in Administration and Finance,
(2) intermediate level with students of the first year of the degree in English Studies at the University
of Alicante (level B1) and (3) advanced level with students of the fourth year of the degree in Trans-
lation and Interpreting at the same university (level C1-C2).

2.2. Instruments

No extraordinary tools were needed for this work. The texts were part of an entire chapter of a graphic
novel. One half of the chapter was photocopied from the original and the other half was converted
into plain text describing the scenes depicted in the vignettes and reproducing the dialogue. The
words for the pre- and post-test were selected on the basis of their complexity, assuming that most of
them would be unfamiliar to the students.

The pre-test and post-test were administered to the students in paper, and the responses were then
entered into an online form created ad-hoc to automate the tabulation.

The satisfaction survey was carried out using online forms and questionnaires from the University
of Alicante.
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2.3. Procedures

The experience consisted in administering, as a normal class activity, a reading exercise in two parts:
the first in graphic novel format and the second presented as a plain text. These two parts formed a
complete chapter of a graphic novel. In each of the parts, students were expected to learn eight new
words, idioms or expressions. In order to analyse the effectiveness of the procedure, a questionnaire
was designed in which the students were asked to detect the meaning of those 20 words: eight words
were taken out of the graphic novel, eight more from the plain text and four words that did not ap-
pear in the text and were not mentioned in class, whose purpose in the questionnaire was to detect
the possible self-learning of the students, that is, to what extent they are able to and eager to look up
the meaning of new or unknown words, without the need for the teacher’s explanation. The students
answered the questionnaire before and after the session. Afterwards, and by means of another ques-
tionnaire, they were asked about the degree of acceptance and enjoyment of the activity. Learning
was quantified by measuring the increase in the number of correct answers in the final test compared
to the initial one.

3. RESULTS

The classroom intervention consisted of a twenty-word vocabulary test (the PRE-TEST) containing
eight words whose content was to be explained by means of a graphic novel, eight words that were
explained according to the traditional textual method and four words that were neither in any text
nor explained, but which acted as a control, in order to quantify the students’ possible autonomous
learning. Once the didactic intervention had been carried out, the same test (the POST-TEST) was
repeated, thanks to which the students’ evolution could be quantified.

As far as the objective improvement of learning outcomes is concerned, the data in Table 1 show
that the didactic intervention was positive in all cases, even in cases where a word was not explained
in class and it were the students who looked up the meaning after seeing it in the pre-test.

Table 1. Number and percentage of hits for each of the questions (by types of question).

PRE-TEST POST-TEST
Hits (N) Hits (%) Hits N Hits (%)
Vocabulary introduced  Question 1 44 37,93 98 90,74
through graphic novel = @ tion2 108 93,10 107 99,07
Question 3 76 65,52 96 88,89
Question 4 27 23,28 64 59,26
Question 5 98 84,48 106 98,15
Question 6 59 50,86 86 79,63
Question 7 64 55,17 76 70,37
Question 8 73 62,93 86 79,63
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PRE-TEST POST-TEST

Hits (N) Hits (%) Hits N Hits (%)
Vocabulary entered Question 1 64 55,17 96 88,89
using plain text )
Question 2 83 71,55 98 90,74
Question 3 3 2,59 108 100,00
Question 4 43 37,07 82 75,93
Question 5 97 83,62 95 87,96
Question 6 102 87,93 102 94,44
Question 7 50 43,10 52 48,15
Question 8§ 57 49,14 94 87,04
Vocabulary that was Question 1 37 31,90 68 62,96
not explained .
Question 2 64 55,17 77 71,30
Question 3 86 74,14 96 88,89
Question 4 86 79,63 95 81,90

Statistical analysis of the results shows that students learn vocabulary introduced through the
graphic novel better than through plain text: there was 24.04% increase in the number of correct
answers for words introduced through the graphic novel and 18.50% for words introduced through
plain text. Segmentation by level shows that the difference is mostly at the lower levels, but the effect
is almost irrelevant at the more advanced levels. (see Table 2).

Table 2. Overall improvement of the results according to the procedure used to introduce the word to the learners.

Hits Misses Hits Misses Improvement
™) ™) (%) (%) (%)
Vocabulary introduced POST-TEST 718 145 83,20 16,80 24,04
through
graphic novel PRE-TEST 549 379 59,16 40,84
Vocabulary entered POST-TEST 726 137 84,13 15,87 18.50
using plain text
PRE-TEST 609 319 65,63 34,38
Vocabulary that was POST-TEST 327 105 75,69 24,31 14,91
not explained
PRE-TEST 282 182 60,78 39,22

However, this improvement is not homogeneous. The results show that the improvement differs
according to the level of the students (see Table 3). Vocational training students, who are not very
familiar with the English language, show very little improvement in vocabulary knowledge when
there is no teacher intervention, but they are the ones who improve the most when the graphic novel is
used as a resource. First-year English students, who are more inclined to study the language, improve
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with or without the teacher’s intervention, although they also show better results when vocabulary
is explained using the graphic novel. Translation and Interpreting students improve in all cases, with
and without didactic intervention (see Table 3 and Figure 3).

Table 3. Overall improvement of the results according to the procedure used to introduce the vocabulary to the students
and their academic level.

Non-Intervention  Plain text Graphic novel
CFGS Administration and Finance 5% 21,98% 29,49%
Degree in English Studies 12,98% 11,78% 20,91%
Degree in Translation and Interpreting 20,29% 25,61% 27,67%

Improvement in results
according to the degree

5%

CFGS Administration and Finance | e 21,98%
29,49%

12,98%

Degree in English Studies | 11,78%
20,91%

20,29%
Degree in Translation and Interpreting \ 25,61%
27,67%

0,00% 10,00% 20,00% 30,00% 40,00%

Non-intervention ™ Plain Text ™ Graphic Novel

Figure 3. Improvement in results according to the degree.

To find out how satisfied students were with the use of the graphic novel, an anonymous online
survey was carried out and answered by 109 people, 75.29% of whom were women. The majority age
groups were 20-24 years old (59.63%) and under 20 years old (33.94%).

The analysis of the satisfaction survey shows that (1) 92.66% liked the experience (see Table and
Figure 4) and (2) 95.41% would like to do more exercises using the graphic novel (see Table and

Figure 5).

Table 4. Answer to the question “Did you like the experience?”

Total %
Yes, I liked it 101 92,66%
I would have liked it better if it were just comics 4 3,67%
I would have liked it better if the language had been easier 2 1,83%
I prefer traditional reading exercises 2 1,83%
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Figure 4. Answers given to the question: Did you like the experience?

Table 5. Answers given to the question: “Would you like to do more similar exercises using graphic novels or comics in
your English class?”

Total %
Yes, I found it interesting. 104 95.41%
It’s not clear to me. 3 2.75%
It is boring. 1 0.92%
It doesn’t bring anything new. 1 0.92%

Would you like to do more similar exercises using
graphic novels or comics in your English class?

It's not clear to me

2.75%
It is boring.
0.92%
Yes, | found it
interesting .
95.41% It doesn't bring

anything new
0.92%

Figure 5. Answers given to the question:
Would you like to do more similar exercises using graphic novels or comics in your English class?

However, with regard to the level of difficulty of the texts, the responses were less unanimous and
less positive. 66.06% of the respondents considered the texts to be of similar difficulty to the usual
class exercises, and 31.19% considered that they had found the texts a little difficult to understand. In
any case, the very negative response options were practically non-existent.
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Table 6. Answers given to the question: “Rate the DIFFICULTY compared to “normal” reading exercises in English

class.”
Total %
Similar difficulty: easy to understand 72 66,06%
It took me a WHILE to understand it, but it wasn’t a drama either 34 31,19%
I had a VERY hard time understanding it, I needed a lot of help to understand it 2 1,83%
I think it was IMPOSSIBLE to do 1 0,92%

4. DISCUSSION AND CONCLUSIONS

The experience has been positive from a pedagogical point of view and has also been well accepted
by the students. The analysis of the results has shown that the higher levels of English proficiency
have acquired a self-learning capacity that makes them less dependent on the didactic resource
used. Proof of this is that in the Translation students there was an improvement of more than 20%
in the number of correct answers in the words that were not explained at any point. This percentage
is one third lower for the students of English Studies and 75% lower for the vocational training
students.

On the other hand, perhaps related to the above, it is shown that the lower levels of instruction are
particularly sensitive to the teaching methodology used. Perhaps because for them English is an obli-
gation and not a vocation, there is a very positive response to innovative methodology. It can be seen
that when there is no explanation, there is no improvement in vocabulary knowledge, and there is no
motivation, but when a traditional teaching model is implemented, they improve their performance
and when this is done with a didactic resource that motivates them, they improve their performance
much more than the students at higher levels.

In view of these results, we conclude that the use of graphic novel for teaching vocabulary is a
possible and effective resource, especially at low levels of language proficiency.

5. REFERENCES

Aldahash, R., & Altalhab, S. (2020). The Effect of Graphic Novels on EFL Learners’ Reading Com-
prehension. International Journal of Applied Linguistics and English Literature, 9(5), 19-26.

Bakar, A. Y. A., & Yunus, D. M. (2020). Students’ Acceptance to Using Graphic Novels in Learn-
ing Literature (L2): A Malaysian Case Study. Social Sciences, Humanities and Education Jour-
nal (SHE Journal), 1(2), 43-51. https://pdfs.semanticscholar.org/3c7d/d964715a2eeb6c04d-
822e¢49d5¢228bea287f.pdf

Barcelona European Council (15 and 16 March 2002), Presidency Conclusions. https://cordis.europa.
eu/programme/id/EMP-BARCELONA-2002C/es

De Blasio, E. (2020). Comics in the Arab world. Birth and development of a new literary genre. Shelf
of Arabic Studies, 31, 117-127. Retrieved from: https:s//revistas.ucm.es/index.php/ANQE/arti-
cle/download/67162/4564456554013/

Brooks, M. C., Cutler, K. D., Sanjakdar, F., & Liou, D. D. (2020). Teaching Jihad: Developing Reli-
gious Literacy through Graphic Novels. Religions, 11(11), 622. Retrieved from: https://www.
mdpi.com/2077-1444/11/11/622/pdf

Acciones educativas innovadoras en la Educacion Superior 305


https://pdfs.semanticscholar.org/3c7d/d964715a2eeb6c04d822e49d5c228bea287f.pdf
https://pdfs.semanticscholar.org/3c7d/d964715a2eeb6c04d822e49d5c228bea287f.pdf
https://cordis.europa.eu/programme/id/EMP-BARCELONA-2002C/es
https://cordis.europa.eu/programme/id/EMP-BARCELONA-2002C/es
https://revistas.ucm.es/index.php/ANQE/article/download/67162/4564456554013/
https://revistas.ucm.es/index.php/ANQE/article/download/67162/4564456554013/
https://www.mdpi.com/2077-1444/11/11/622/pdf
https://www.mdpi.com/2077-1444/11/11/622/pdf

Regional Ministry of Innovation, Universities, Science and Digital Society. Agreement adopted by
the Regional Ministry of Innovation, Universities, Science and Digital Society and the Valencian
rectors for the start of the academic year 2020-21. Retrieved from: http://innova.gva.es/docu-
ments/169273725/169715173/20.06.02+REUNI%C3%93N+RECTORES+CAS.pdf/ceeb4{8a-
c261-4c34-bSea-ba319cbl74ef

Decree 104/2018, of 27 July, of the Consell, developing the principles of equity and inclusion. Re-
trieved from: http://www.dogv.gva.es/datos/2018/08/07/pdf/2018_7822.pdf

Education First (2020). EF English language proficiency index. Retrieved from: https://www.ef.com.
es/assetscdn/WIBIwq6RdJveD9bc8RMd/legacy/ /~/media/centralefcom/epi/downloads/
full-reports/v10/ef-epi-2020-spanish-euro.pdf

Eisner, W. (1978). A contract with God and other tenement stories. Princeton, WS: Kitchen Sink
Press. Retrieved from: https://ia601209.us.archive.org/21/items/AContractWithGodByWillEis-
ner/A%?20Contract%20With%20God%20by%20Will%20Eisner.pdf

European Commission. (18 de abril de 2021) First European Survey on Language Competences. Final
Report. Luxembourg: Publications Office of the European Union, 2012. Retrieved from: https://
op.europa.eu/en/publication-detail/-/publication/42ea89dc-373a-4d4f-aa27-9903852cd2e4/lan-
guage-en/format-PDF/source-116835286

Fuentes, S. E. (2020). The autobiographical graphic novel made by women: space for thinking fem-
inist diversity. Revista Fuentes Humanisticas, 32(60). Retrieved from: http://fuenteshumanisti-
cas.azc.uam.mx/index.php/rfh/article/viewFile/984/111

Goémez Salamanca, D. (2013). Tebeo, comic y novela grafica: la influencia de la novela gréafica en la
industria del comic en Espafia (Doctoral dissertation, Universitat Ramon Llull). Retrieved from:
https://www.tdx.cat/handle/10803/117214#page=1

Guarino, JM. (1998). Comix in the classroom: A resource guide for graphic novels and comic books.
Theses Digitization Project. 1503. Downloaded from: https://scholarworks.lib.csusb.edu/
etd-project/1503

Guiral 1 Conti, (5 de abril 2014). Introduction to “the other” graphic novel for adults. [Recull de con-
feréncies 2014/debats de recerca 8: 65-87]. 18a edicid de la Massana Comic. Massana, Andorra.
Avaliable at: https://publicacions.iec.cat/repository/pdf/00000258/00000008.pdf

Hoffman, R. (2018). Comics in the Omani EFL Classroom: Boosting Student Vocabulary, Reading,
and Motivation. In English Education in Oman (pp. 281-297). Springer, Singapore. https://link.
springer.com/chapter/10.1007/978-981-13-0265-7 16

Lacoste, R. (2019). School Libraries Get” Graphic”: An Analysis of Graphic Novels in the School
Library Collection. SLIS Connecting, 8(2), 20.Ley 14/70, de 4 de agosto, General de Educacion
y Financiamiento de la reforma educativa (BOE 6-8- 70). Available at: https://aquila.usm.edu/
cgi/viewcontent.cgi?article=1181&context=slisconnecting

Hernandez Meneses, NK (2019). The comic in the didactics of writing: An experience with students
of seventh baccalaureate of a public school in Floridablanca.

Handayani, N. F. (2018). Improving English Vocabulary for Second Graders Using Pictures at SD
Pangudi Luhur Jakarta. JET (Journal of English Teaching), 4(1), 37-53. Retrieved from: http://
ejournal.uki.ac.id/index.php/jet/article/view/787

Kennedy, U., & Chinokul, S. (2020). Effect of the Scaffolded Reading Experience using a Graphic
Novel on the English Reading Comprehension and Reading Motivation of Thai EFL students.
LEARN Journal: Language Education and Acquisition Research Network, 13(2), 158-175.

306  Nuevos retos educativos en la enseiianza superior frente al desafio COVID-19


http://innova.gva.es/documents/169273725/169715173/20.06.02+REUNI%C3%93N+RECTORES+CAS.pdf/ceeb4f8a-c261-4c34-b5ea-ba319cb174ef
http://innova.gva.es/documents/169273725/169715173/20.06.02+REUNI%C3%93N+RECTORES+CAS.pdf/ceeb4f8a-c261-4c34-b5ea-ba319cb174ef
http://innova.gva.es/documents/169273725/169715173/20.06.02+REUNI%C3%93N+RECTORES+CAS.pdf/ceeb4f8a-c261-4c34-b5ea-ba319cb174ef
http://www.dogv.gva.es/datos/2018/08/07/pdf/2018_7822.pdf
https://www.ef.com.es/assetscdn/WIBIwq6RdJvcD9bc8RMd/legacy/__/~/media/centralefcom/epi/downloads/full-reports/v10/ef-epi-2020-spanish-euro.pdf
https://www.ef.com.es/assetscdn/WIBIwq6RdJvcD9bc8RMd/legacy/__/~/media/centralefcom/epi/downloads/full-reports/v10/ef-epi-2020-spanish-euro.pdf
https://www.ef.com.es/assetscdn/WIBIwq6RdJvcD9bc8RMd/legacy/__/~/media/centralefcom/epi/downloads/full-reports/v10/ef-epi-2020-spanish-euro.pdf
https://ia601209.us.archive.org/21/items/AContractWithGodByWillEisner/A%20Contract%20With%20God%20by%20Will%20Eisner.pdf
https://ia601209.us.archive.org/21/items/AContractWithGodByWillEisner/A%20Contract%20With%20God%20by%20Will%20Eisner.pdf
https://op.europa.eu/en/publication-detail/-/publication/42ea89dc-373a-4d4f-aa27-9903852cd2e4/language-en/format-PDF/source-116835286
https://op.europa.eu/en/publication-detail/-/publication/42ea89dc-373a-4d4f-aa27-9903852cd2e4/language-en/format-PDF/source-116835286
https://op.europa.eu/en/publication-detail/-/publication/42ea89dc-373a-4d4f-aa27-9903852cd2e4/language-en/format-PDF/source-116835286
http://fuenteshumanisticas.azc.uam.mx/index.php/rfh/article/viewFile/984/1110
http://fuenteshumanisticas.azc.uam.mx/index.php/rfh/article/viewFile/984/1110
https://scholarworks.lib.csusb.edu/etd-project/1503
https://scholarworks.lib.csusb.edu/etd-project/1503
https://publicacions.iec.cat/repository/pdf/00000258/00000008.pdf
https://link.springer.com/chapter/10.1007/978-981-13-0265-7_16
https://link.springer.com/chapter/10.1007/978-981-13-0265-7_16
https://aquila.usm.edu/cgi/viewcontent.cgi?article=1181&context=slisconnecting
https://aquila.usm.edu/cgi/viewcontent.cgi?article=1181&context=slisconnecting
http://ejournal.uki.ac.id/index.php/jet/article/view/787
http://ejournal.uki.ac.id/index.php/jet/article/view/787

Ocafa Villuendas, L; Lopez Gayarre, A; Morales Gélvez, C; Arrimadas Gomez, [; Ramirez Nueda,
E. (2001). La ensefianza de las lenguas extranjeras en Espafia. CIDE. Ministerio de Educacion,
Cultura y Deporte. Available at: https://sede.educacion.gob.es/publiventa/la-ensenanza-de-las-
lenguas-extranjeras-en-espana/investigacion-educativa/8757

Order 13/2015, of 5 March, of the Regional Ministry of Education, Culture and Sport, by which the
curriculum of the higher-level training cycle corresponding to the title of Higher Technician in
Administration and Finance is established for the Valencian Community. Official Gazette of the
Valencian Community. Valencia. DOCV no. 7482/10 of March 2015, pages 6749 to 6780. Re-
trieved from: http://www.dogv.gva.es/datos/2015/03/10/pdt/2015 2099.pdf

Order 20/2019, of 30 April, of the Regional Ministry of Education, Research, Culture and Sport,
which regulates the organisation of the educational response for the inclusion of students in
publicly funded schools in the Valencian education system. Retrieved from: http://www.dogv.
gva.es/datos/2019/05/03/pdt/2019 4442 .pdf

Order ECD/308/2012, of 15 February, establishing the curriculum of the Higher Level training cycle
corresponding to the Higher Technician in Administration and Finance. Official State Bulletin.
Madrid. “BOE” no. 45, 22 February 2012, pages 15469 to 15505. Retrieved from: https://www.
boe.es/diario_boe/txt.php?id=BOE-A-2012-2584

Panton, M., & Walters, G. (2019). Tottenham’s Trojan Horse? Using a graphic book to disseminate
academic research findings. Journal of Qualitative Research in Sports Studies, 13(1), 21-38.
Retrieved from: https://www.academia.edu/download/61869500/02 vol 13 JQRSS 2019 Pa-
per 2 Mark Panton and Geoff Walters 21-38.pdf

Patrick, K. (2011). In search of the great Australian (graphic) novel. Australasian Journal of Popular
Culture, 1(1), 51-66. Retrieved from: https://www.academia.edu/download/30332369/s5.pdf

Pink, D. H. (2008). The Adventures of Johnny Bunko, the Last Career Guide You’ll Ever Need [Libro
electronico]. Penguin Random House.

Rocamora-Pérez, P., Lopez-Liria, R., Aguilar-Parra, J. M., Padilla-Gongora, D., del Pilar Diaz-Lépez,
M., & Vargas-Mufioz, M. E. (2017). The graphic novel as an innovative teaching methodolo-
gy in higher education: Experience in the physiotherapy degree program at the University of
Almeria. Procedia-Social and Behavioral Sciences, 237, 1119-1124. Retrieved from: https://
www.sciencedirect.com/science/article/pii/S1877042817301659/pdf?md5=501607af799bec-
018e921c084f7cbel3&pid=1-s2.0-S1877042817301659-main.pdf& valck=1

Rothenberger, K. A. (2019). The Effects of Reading Graphic Novels on the Vocabulary Acquisition
of Students with Learning Disabilities (Doctoral dissertation, Caldwell University). Retrieved
from: https://search.proquest.com/openview/c1c24babc6498d12d41f3536103fe7b1/1?pqg-orig-
site=gscholar&cbl=18750&diss=y

Saitua, I. (2018) Tristisima ceniza: una propuesta de intervencion para enseiiar la Guerra Civil en
el Pais Vasco con la novela grafica. CLIO. History and History teaching (2018), 44. ISSN:
1139-6237. http://clio.rediris.esSchwarz, G. E. (2002). Graphic novels for multiple literacies.
Journal of adolescent & adult literacy, 46(3), 262-265. Retrieved from: http://citeseerx.ist.psu.
edu/viewdoc/download?doi=10.1.1.564.4598&rep=rep 1 &type=pdf

Witty, P. (1941). Reading the Comics: A Comparative Study. The Journal of Experimental Education,
10(2), 105-109. Retrieved February 1, 2021, from http://www.jstor.org/stable/20150704

Acciones educativas innovadoras en la Educacién Superior 307


https://sede.educacion.gob.es/publiventa/la-ensenanza-de-las-lenguas-extranjeras-en-espana/investigacion-educativa/8757
https://sede.educacion.gob.es/publiventa/la-ensenanza-de-las-lenguas-extranjeras-en-espana/investigacion-educativa/8757
http://www.dogv.gva.es/datos/2015/03/10/pdf/2015_2099.pdf
http://www.dogv.gva.es/datos/2019/05/03/pdf/2019_4442.pdf
http://www.dogv.gva.es/datos/2019/05/03/pdf/2019_4442.pdf
https://www.boe.es/diario_boe/txt.php?id=BOE-A-2012-2584
https://www.boe.es/diario_boe/txt.php?id=BOE-A-2012-2584
https://www.academia.edu/download/61869500/02_vol_13_JQRSS_2019_Paper_2_Mark_Panton_and_Geoff_Walters__21-38.pdf
https://www.academia.edu/download/61869500/02_vol_13_JQRSS_2019_Paper_2_Mark_Panton_and_Geoff_Walters__21-38.pdf
https://www.academia.edu/download/30332369/s5.pdf
https://www.sciencedirect.com/science/article/pii/S1877042817301659/pdf?md5=501607af799bec018e921c084f7cbe13&pid=1-s2.0-S1877042817301659-main.pdf&_valck=1
https://www.sciencedirect.com/science/article/pii/S1877042817301659/pdf?md5=501607af799bec018e921c084f7cbe13&pid=1-s2.0-S1877042817301659-main.pdf&_valck=1
https://www.sciencedirect.com/science/article/pii/S1877042817301659/pdf?md5=501607af799bec018e921c084f7cbe13&pid=1-s2.0-S1877042817301659-main.pdf&_valck=1
https://search.proquest.com/openview/c1c24babc6498d12d41f3536103fe7b1/1?pq-origsite=gscholar&cbl=18750&diss=y
https://search.proquest.com/openview/c1c24babc6498d12d41f3536103fe7b1/1?pq-origsite=gscholar&cbl=18750&diss=y
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.564.4598&rep=rep1&type=pdf
http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.564.4598&rep=rep1&type=pdf
http://www.jstor.org/stable/20150704

	Acciones educativas innovadoras en la Educación Superior
	Graphic novel as a didactic resource: dependence of the results on the academic level of the students
	Dubova, Veronika; Zaragoza Castelló, María Gloria; Revis,Andrew; Palmero, Mercedes; Formigós Bolea, Juan Antonio


	aaa.pdf
	Cubierta
	Portada
	Créditos


