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Abstract: The education of future teachers is going through a crisis related to audiovisual education.
Following what is known as the 2015–2030 Agenda, the world of education is being confronted with a
new learning model that must respond to the proposals of the Sustainable Development Goals—SDGs.
In this article, we want to emphasize the need for training future teachers to meet the new needs
of media education, taking into account the increasing importance of sustainable development
of children in relation to audiovisual media to maintain their welfare, skills and future prospects.
For this reason, the objective of the study is to collect the perceptions of 278 future schoolteachers about
the significance of audiovisual education and their own training on the subject, the socio-educational
objectives of audiovisual tools, their positioning regarding audiovisual methodology and the concept
of communication. Two ad-hoc questionnaires with an ex-post-facto design were used. The findings
showed that a reduced percentage of students felt they had received full audiovisual training.
Nevertheless, over half of the future schoolteachers considered their work in the classroom to
be important for social and educational ends, both from a theoretical and a practical viewpoint.
We believe it is necessary to provide audiovisual education to future schoolteachers based on students’
interests and needs.

Keywords: audiovisual education; SDGs; training needs; socio-educational objectives; methodological
approaches

1. Introduction

Education at all teaching levels is having to face society’s growing needs regarding new modes of
communication [1,2]. We must thus reflect on how identities are formed in the sphere of new social
media connections, and understand the need for development as attending to both children’s needs of
well-being and to the collective sustainable well-being in a globalized world [3].

In this context, the United Nations General Assembly [4] approved the 2030 Agenda on the
Sustainable Development Goals—SDGs—aimed at improving all people’ lives, leaving no one behind.
Among the goals set to address the challenges raised in that agenda, particularly in number 4, we want
to point out the need to: (a) support quality, inclusive and equitable education for all; (b) ensure
free and compulsory education (primary and secondary) for all children and youth, with an effective
teaching-learning process; (c) increase the percentage of youth and adults who are professionally
competent to access decent work and to promote and engage in entrepreneurship; (d) ensure that
all students achieve the theoretical and practical skills essential for the promotion of sustainable
development and lifestyle, as well as to advocate for human rights, gender equality and cultural
diversity and contribute to peace and non-violence [4].
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In this context, taking into account the current demands of society, the countries of the
European Union, including Spain, need a quality education based, for example, and among other things,
on technological training, and even more so if we take into account the current needs for educational
intervention due to the COVID-19 pandemic. Recent trends consider media education as a tool for
sustainability to insert young people into the Information Society or Knowledge Societies, as framed by
UNESCO (United Nations Educational, Scientific and Cultural Organization) and civil society actors [5].

This initial approach establishes the need for identifying the perceptions of the future teachers
towards their technological skills and their training in this context, in order to respond to the needs
expressed in the SDGs. That is to say, it is necessary to train both the youth and the future teachers
the technological tools and techniques for their use of those contents, in order to provide society with
those professional abilities.

In the case of audiovisual education, known as the link between education and Information and
Communication Technologies (ICTs), which is the object of study, the widespread use of audiovisual
practices has led to alterations in classroom practices. This, however, does not generally imply that the
underlying ends or meaning of audiovisual education have changed. This is no accident: there are
continual vested interests in capitalizing on the need for tool-based technological innovation rather
than skills—which are more difficult to turn into consumer products [6]. This explains the importance
of introducing audiovisual practice adequately into all educational spheres [7].

That is why studies on the tools and methodologies linked to audiovisual education point to
the need to teach people to be critical of audiovisual media as well as to build technical skills [8–10].
Indeed, we are today facing the problem of the exploitation of new technologies that use digital noise
and glitter to cover up the true depth of the crisis of schools’ relations with society [11].

From the perspective of the SDGs, it is important to consider an audiovisual education that
provides all students with both technical and theoretical knowledge, and therefore it is essential to
determine how future teachers perceive the socio-educational purposes of using audiovisual tools
in order to develop this sustainable lifestyle, as well as an egalitarian, diversified and peaceful
promotion of it. In this sense, it is important to know the perceptions of these students regarding the
concept of communication.

The scientific literature on audiovisual education has centered on three major points: (a) the analysis
of how new generations of children and young people use technology; (b) methodological approaches
to audiovisual education in the classroom; and (c) the socio-educational objectives of visual literacy.

Regarding the analysis of uses by children and young people, it is worth noting that the
fracture between new forms of socialization and educational institutions is leading to generational
identity becoming synonymous with technological identity [12,13]. That is, a belief is circulating in
society that the so-called digital natives possess the skills necessary to function as critical citizens in
postmodern society. This belief goes against the fact that a number of studies have demonstrated the
gap between the use of technology and the ability to create knowledge using technology [14]. Graduates
point to the limitations in their training [15]. In addition, even teachers themselves recognize that
while they feel competent working with innovative methodologies, they do not undergo specific and
continuous training on the subject of technology usage and lack the resources necessary to implement
pedagogical-technological practices [16].

With regard to the methodological approach to audiovisual education in the classroom, a gap
has now emerged between the treatment of audiovisual tools in educational spheres and current
forms of communication [17,18]. At this stage, it is essential to consider the highly superficial way in
which educational innovation proposals are contextualized in the classroom [19]. More importantly,
the literacy model of compulsory artistic education has conditioned the curriculum in recent years [20],
transforming the teaching-learning process [21,22].

For this reason, major educational practice proposals have been conditioned in recent decades
by a concept of visual literacy that focuses on observing and examining images, with the objective of
generating self-sufficient observers [23]. In other words, new forms of communication necessarily require
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including and integrating students’ perspectives, moving them away from a totally passive role [24].
In order to interpret and represent students’ experiences, based on their own perspectives and
identities [25], one must turn towards a daily knowledge obtained by students, making their voice an
essential part of the educational curriculum [26,27].

With regard to the socio-educational objectives of visual literacy, it should be noted that audiovisual
experience plays a crucial part in the construction of personal identities: the media influences how
representations of identities are built, and they do so by addressing them not only as consumers but
also through the wide range of creator and viewer mediations [28].

Based on the above, and taking into account the Sustainable Development Goal 4, the objective
of this study is to analyze future schoolteacher perceptions regarding audiovisual uses in education.
The aim was to learn about the educational models and epistemological assumptions underlying their
approach to audiovisual education in order to detect their training needs and contribute to filling the
gap between school and new forms of communication.

In itself, the aim is to analyze the methodological positions of future teachers with regard to
audiovisual education.

Specifically, the objectives were:

A. To define students’ perceptions of audiovisual education and their own training on the subject
B. To analyze future schoolteachers’ methodological positioning regarding audiovisual education
C. To describe the socio-educational ends assigned by students to the use of audiovisual tools
D. To observe whether there are statistically significant differences between the sexes in the students’

perceptions of audiovisual education and their training, the methodological positions and the
socio-educational purposes assigned to it.

E. To describe students’ perceptions of the concept of communication.

2. Materials and Methods

2.1. Scope

An online survey was conducted among students of the Faculty of Education of the University of
Alicante on 15, 16 and 17 June 2020. The total sample was 278 students enrolled in their fourth year
of the Preschool and Primary Education degree. A total of 78.42% students were female and 21.58%
were male.

The study used a causal non-probability sampling based on feasibility and accessibility criteria.
All students had already completed the subject under study, as well as Educational Internships in
Preschool and Primary Education schools. We thus considered that they represented a valuable
descriptive sample and that they would allow us to learn about their perceptions and detect limitations
and needs, both in their theoretical training at the university and through the knowledge they put into
practice during their internships in their respective schools.

2.2. Instrument for Collecting Information

Perceptions of audiovisual education (PEAV): This instrument was a Likert-type questionnaire
that includes 5 response options (1 = Strongly disagree; 5 = Strongly agree). The questionnaire was
structured around 3 major blocks: I Teacher Training Needs; II Social and Current Objectives; and III
Educational Objectives. In turn, these items were grouped into various categories (see Appendix A
Table A1).

The internal consistency for the entire questionnaire was adequate for the present study (α = 0.84).
Perceptions of the meaning of communication (PMC): This was a questionnaire with 5 items

about definitions of communication. The participant needed to choose the answer that comes closest
to his/her reality of meaning (see Appendix A Table A2).
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2.3. Procedure

First, the participants were told about the objective of the study. Once informed, they were
asked to collaborate, explaining that their participation was voluntary and that their anonymity was
guaranteed. An explanation was then given on how to respond to the questionnaire, which was
administered online through the Google Forms tool. The researchers provided them with a link that
gave them access to the test once it was launched and the test lasted for around 15 min.

2.4. Data Design and Analysis

The chosen method was an empirical-analytical design of a transversal quantitative-descriptive
nature, using two ad-doc questionnaires [29–31]. This type of study allowed us to quantify research
through an ex-post-facto design [32,33], enabling us to describe reality, analyze relationships, categorize,
simplify and organize the variables that compose the object of study because objective numerical data
can be obtained [34].

The internal consistence was observed from Cronbach’s alpha coefficient.
Participants’ perceptions were collected by performing descriptive statistical analyses such as

frequencies and percentages, averages, medians and standard deviations. An analysis of variance
(ANOVA) was also carried out to observe statistically significant differences between the sexes.
The magnitude of the differences was calculated with Cohen’s [35], which contemplates a high effect
size for scores equal to or greater than 0.80, a moderate size for scores between 0.50 and 0.79, and a
small effect size for scores between 0.20 and 0.49.

Participants’ perceptions were collected by performing descriptive statistical analyses such as
frequencies and percentages, averages, medians and standard deviations. The analyses were conducted
using the SPSS 24.0 software.

3. Results

Upon analysis of the assessments made by future schoolteacher of their audiovisual training
(Table 1), we found that the response scoring the highest percentage across all items—learning about
language, tools, critical analyzes and audiovisual tool use—was “Slightly agrees”, with percentages
ranging from 29.90% to 41.70%. A very low percentage, between 1.10% and 7.20% provided a
“Strongly agreed” rate. It is noteworthy that 23% of participants felt quite “ready to use audiovisual
media in classrooms in the future”.

Table 1. Perceptions of teacher training needs.

Category Item DVS% SA% A% AQS% AVS% A M SD

Teacher training

1 22.70 41.70 25.90 8.30 1.40 1.00 1.24 0.94
2 17.30 40.60 25.20 15.80 1.10 1.00 1.43 0.98
3 25.20 36.0 27.70 9.40 1.80 1.00 1.27 0.99
4 8.30 29.90 31.70 23.0 7.20 1.00 1.91 1.14

Note: DVS = Disagree Very Strongly; SA = Slightly Agree; A = Agree; AQS = Agree Quite Strongly; AVS = Agree Very
Strongly; M = Mean; A = Average; SD = Standard Deviation.

Table 2 shows the means and averages of students’ assessments of educational ends based on
different methodological approaches.

The future schoolteachers believed that audiovisual media facilitates content transmission.
Specifically, 39.20% very strongly agreed that it was important to “view films with enriching
subject matter”, and 30.20% very strongly agreed that it was important to “show audiovisual products
that were different from those consumed by the mass media”.

Nevertheless, they still considered it was more important to develop capabilities to
understand reality, and analyze the audiovisual language. In particular, the future schoolteachers very
strongly agreed that “audiovisual work enables addressing relevant problems in society” (46.80%)
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and that “classroom practice is important to allow pupils to function effectively in the information
society” (51.80%).

Table 2. Educational ends and methodological approaches.

Categories Items DVS% SA% A% AQS% AVS% A M SD

Facilitate content transmission

9 1.10 1.80 20.10 37.80 39.20 3.00 3.12 0.87
10 0.70 3.60 30.20 35.30 30.20 3.00 2.91 0.90
11 1.10 11.50 37.10 31.70 18.70 4.00 3.55 0.96
12 1.10 4.30 33.50 39.60 21.60 3.00 2.76 0.88

Develop skills to understand
reality, and analyze the
audiovisual language

13 0.40 3.20 11.50 38.10 46.80 4.00 4.30 0.82
14 0 2.20 10.10 36.0 51.80 4.00 4.40 0.75
15 1.40 13.70 39.90 32.40 12.60 4.00 3.41 0.93

Promote creativity and
artistic expression 16 0.70 3.20 20.50 38.50 37.10 3.00 3.08 0.88

Note: DVS = Disagree Very Strongly; SA = Slightly Agree; A = Agree; AQS = Agree Quite Strongly; AVS = Agree Very
Strongly; M = Mean; A = Average; SD = Standard Deviation.

Furthermore, about one third of the participants considered it quite important (38.50%) or
very important (31.70%) to promote creativity and artistic expression in the classroom through
“audiovisual creation”.

With regard to future schoolteachers’ perceptions regarding the social and current ends of
Audiovisual Education, the vast majority quite strongly or very strongly agreed that “knowing
how to analyze the language of image and cinema increases awareness”—AQS = 54.30% and
AVS 35.30%—as well as that “knowing the history of cinema helps us to better understand audiovisual
contents today”—AQS = 48.90% and 28.80%. Similarly, participants agreed quite strongly that
audiovisual media helps to express ourselves in everyday life. Specifically, future schoolteachers
agreed quite strongly or very strongly that “audiovisual education gives us the opportunity to
express ourselves and make discourses visible”—56.10% and 33.10%, respectively—and that “knowing
about audiovisual tools leads to skills that are necessary in today’s world”—52.90% and 33.10%
respectively—as shown in Table 3.

Table 3. Social and current ends.

Categories Items DVS% SA% A% AQS% AVS% A M SD

Audiovisual media for
understanding current affairs

5 0.00 2.50 7.90 54.30 35.30 3.00 3.22 0.70
6 0.40 1.10 20.90 48.90 28.80 3.00 3.05 0.76

Audiovisual media to express
ourselves in everyday life

7 0.00 1.10 9.70 56.10 33.10 3.00 3.21 0.65
8 0.00 0.70 13.30 52.90 33.10 3.00 3.18 0.68

Note: DVS = Disagree Very Strongly; SA = Slightly Agree; A = Agree; AQS = Agree Quite Strongly; AVS = Agree
Very Strongly; M = Mean; A = Average; SD = Standard Deviation.

Among the perceptions about the relevance of Audiovisual Education in future teachers,
statistically significant differences stand out in the categories of Needs and Teacher Training, and in the
Educational Objectives and Methodological Approaches, specifically in facilitating the transmission of
contents and in developing skills to understand reality, to proceed and to be critical (see Table 4).

Specifically, it is men who consider that they have received a greater teacher training and feel
prepared, observing a moderate magnitude of the differences (d = 0.34). Likewise, with a moderate
magnitude of the differences (d = 0.25), it is women who estimate, to a greater extent, that Audiovisual
Education facilitates the transmission of knowledge, as well as that Audiovisual Education develops
capacities to understand reality, to proceed and to be critical (d = 0.43).

On the other hand, the results show that 46% of the future teachers consider that communication is
a two-way process that has both emotional and cognitive elements and that it occurs both verbally and
non-verbally. Likewise, 45.2% think that communication is the process of democratic social interaction
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based on the exchange of symbols through which human beings voluntarily share their experiences
under conditions of free and equal access, dialogue and participation (see Figure 1).

Table 4. Means, standard deviations and effect sizes for perceptions of the importance of audiovisual
education in future teachers.

Levine Test Women Men Statistical Significance and
Magnitude of Differences

Dimensions F p M SD M SD t p d

A 0.001 0.985 5.60 3.27 6.72 3.22 −2.37 0.018 0.34
B 0.098 0.755 5.71 1.18 5.45 1.26 1.49 0.136 -
C 0.665 0.416 7.15 1.23 7.11 1.22 0.25 0.800 -
D 2.261 0.134 12.52 2.75 11.72 2.40 2.05 0.041 0.25
E 0.105 0.746 12.25 1.93 11.41 1.97 2.97 0.003 0.43
F 2.470 0.117 3.08 0.89 3.04 0.798 0.28 0.780 -
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Figure 1. Future teachers’ perceptions on the meaning of Communication.

4. Discussion

The results of this study shed light on future schoolteachers’ perceptions of audiovisual education
and communication, as well as the differences in perception between the sexes. These indicate that
the communication is about cognitive bilateral elements and democratic social interaction. Similarly,
they consider the use of classroom audiovisual work in order to address social issues. Nevertheless,
future schoolteachers recognize the need not only to learn how to use audiovisual tools, but also to
acquire an in-depth knowledge of theoretical foundations and to be sufficiently trained to form critical
analyses of their usage, which are considered valuable to be able to achieve educational improvements.
These results show a significant importance in the light of SDG4 by 2030, since these perceptions of
future teachers indicate the strengths and weaknesses of how Audiovisual Education is being carried
out in universities and gives rise to the design of those strategies to be followed for the improvement
of educational quality.

It should be recalled that one of the goals set in the SDG4 for 2030 is to ensure that all girls and
boys complete free, equitable and quality primary and secondary education, leading to relevant and
effective learning outcomes [4]. In today’s world, we cannot forget the relevance of social media and
technology use, and its role in achieving sustainable education [36]. In this regard, we consider it to
be essential to deepen the state of the art on the teaching-learning process of technological training
in countries like Spain. Keeping in mind this study’s first objective, which was to define students’
perceptions of audiovisual education and of their own training on the subject, and under the findings
observed, it is worth noting the difference between the importance attached to audiovisual education
and future schoolteachers’ conception of their own training. Most future schoolteachers considered
audiovisual education at school to be necessary and important, but when assessing the extent of their
own training on the use of audiovisual tools, fewer positive results were found.
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Generally, participants claimed they had been trained to a certain degree, but not sufficiently to
feel competent regarding the subject’s theoretical foundations, usage and critical analysis. The results
obtained are consistent with claims that both teacher training and teacher practices are limited and
insufficient, even today [9,16,17]. This implies that a new educational approach is required in higher
education, directed towards “extending education to the electronic domain”—e-education—as was
already advanced over a decade ago by Echeverría Ezponda [12].

In this context, it should be noted that the SDG4 points out the need to “ensure that all students
acquire the knowledge and skills necessary to promote sustainable development” [4]. In this regard,
in order to address this need, one of the tasks suggested by the UN (2015) is based on increasing
worldwide scholarships for students to enrol in universities, professional, technical and scientific
training, as well as training on the use of ICTs. It is therefore necessary to take into account several sectors
to which attention should be paid. On the one hand, greater training in audiovisual matters should
be implemented for university professors with the aim of instructing future teachers. Consequently,
this would make those future teachers feel more capable of not only working with audiovisual media
but also of instructing students in ICT at the different stages of compulsory education.

In reference to the methodological positions of future schoolteachers with regard to audiovisual
education, it should be noted that these are related to the objective of the 2030 Agenda concerning the
need to significantly increase the number of young people and adults who acquire the necessary skills
related to technological capabilities among others.

In the results obtained, we can highlight the emphasis was both on content transmission and skill
development, encouraging creativity. However, within these blocks, future schoolteachers valued the
methodologies in which students are passive. They supported practices that center on audiovisual
contents because they present themes of interest or for their subsequent analysis, such as viewing films,
among other examples.

Students consider it important to promote creativity by producing audiovisual contents in
the classroom, although they still believe it is more important that audiovisual education in the
classroom be directed towards addressing problems in society. One finding was compatible with
that of Marfil-Carmona and Chacón [37] who found that one major learning subject of interest was
audiovisual creation of both short films and animation or stop-motion videos, as opposed to other
more traditional art genres such as drawings and paintings, among others. These results reveal that on
the one hand, students are aware of the importance of audiovisual work in the classroom, above all,
for socio-educational ends. However, despite being aware of the subjects they wish to teach in the
classroom, as observed above, future schoolteachers also requested to learn about the theory and use
of tools in their own training. This suggests, as indicated by Çebi and Reisoğlu [9], that if university
students—i.e., future schoolteachers—play a more passive role, it may be because of a lack of skills.
If they felt they were sufficiently trained, they may include more active production among their
educational ends. It should be clearly stressed in this second objective that if we turn it down to the
purpose of the audiovisual, the future teachers do understand this tool as one with a social purpose.
However, if we open the range of the audiovisual as a means of communication, other productive
areas are not considered, as can be observed from the fourth objective marked in this study.

Taking into account the proposals of these future schoolteachers, we should consider the fact that
audiovisual creation in the classroom can be highly useful and motivating. The design must, however,
be very well-thought out, especially regarding the informative side. Indeed, there is a risk of distorting
the meaning of students’ participation and creation, for example letting students manage the camera
without exploring their opinions and views [38]. In addition, if the objective is also to work on social
usages or address social issues on the theme of youth, as indicated by the participants, procedural
design and the informative approach (that is, transmission) play an even more essential role.

The responses analyzed in this study are consistent with those obtained by Black and Browning [23]
when they point out that audiovisual tools can support academic success, but without adequate training
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on audiovisual use, audiovisual practices turn into mere reproduction, that is, they do not bring any
added value to the teaching-learning process.

The answers revealed an approach to audiovisual education based on a traditional knowledge
transmission perspective. We can thus assert that audiovisual use in classrooms contrasts with new
forms of communication today [17].

Thus, audiovisual education needs to be addressed in a new way that allows us to expand the
concept of literacy, since qualitative improvements to teaching cannot be understood as such today
if they do not tend, aspire and act towards educating citizens able to function autonomously and
responsibly and in a critical and creative way [39].

The results also show students’ interest in using audiovisual tools with respect to media creation
and appropriation in relation to today’s society and environment. For this, there is an understanding
that future schoolteachers’ audiovisual training must include participatory approaches.

In this regard, in the socio-educational purposes that the students attribute to the use of
audiovisual tools, according to the need to “ensure that all students acquire the necessary knowledge
and skills to promote sustainable development” (UN, 2015, p. 19), it is observed in the results the need
to train technically and theoretically all students in order to develop that sustainable lifestyle and that
egalitarian, diversified and peaceful promotion. Hence, students considered it quite important to learn
about image analysis, the history of cinema and audiovisual tools.

They also quite strongly agreed that such training could provide the opportunity to express oneself
and give visibility to discourses, i.e., help people to be critical and thoughtful on a day-to-day basis.
These results are compatible with that of previous studies, which showed a predominating preference
of students for training skills of an analytical, reflective, theoretical and systematic nature [21].
However, authors such as Çebi and Reisoğlu [9] argue that shortcomings observed in teacher training
programs regarding technical and digital content development may be increasing that tendency
towards passive literacy.

Here again it is necessary to consider the objectives of SDG4 (2015) and teacher training. In fact,
another goal proposed for 2030 seeks to “substantially increase the supply of qualified teachers,
including through international cooperation for teacher training in developing countries, especially
least developed countries and small island developing States” (UN, 2015, p. 20). This is where the
supply of qualified teachers can be offered, provided that teachers are qualified in all areas.

On the other hand, with regard to the perceptions of future teachers about Visual Education,
the fourth objective of the study, determined the analysis of the differences observed by sex. Within these
differences, men felt they had received more teacher training and felt more prepared than women.
Under these findings, the accuracy of the self-concept must be taken into account. Several studies show
that women tend to underestimate themselves in this area [40]. Specifically, Herbst [41] found how
women were rated higher by their peers than by their own self-evaluation, while men significantly
overrated themselves when compared to being evaluated by their peers [41]. These results warn of the
need to work on both self-esteem and self-confidence in the classroom to build a realistic self-concept
among all students regardless of gender.

Likewise, the findings of the present study show that it is women who are most appreciative of
the idea that Audiovisual Education facilitates the transmission of knowledge and develops skills
to understand reality, to proceed and to be critical. In other words, it seems that women are more
aware of the educational purposes and methodological approaches that Audiovisual Education can
provide. Taking into account the fact that self-concept is linked to performance [42], perhaps it is this
awareness of the educational purpose of Audiovisual Education that provides, at the same time, a lesser
self-concept regarding preparation in this field. In other words, the results found could be indicating
that women require more training because they are more aware of the educational importance of the
audiovisual and need to feel more prepared to obtain a beneficial performance.

Finally, regarding the students’ perception of the concept of communication, two percentages
are observed that hold almost half of the responses. On the one hand, 46% of the future teachers
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think that communication is a bilateral process that has both emotional and cognitive elements and
that it occurs both verbally and non-verbally. On the other hand, 45.2% think that communication
is the process of democratic social interaction based on the exchange of symbols in which human
beings voluntarily share their experiences under conditions of free and equal access, dialogue and
participation. This is in line with the objective of the SDG4, which indicates the need to “ensure that
all learners acquire the knowledge and skills to promote [...] the adoption of sustainable lifestyles,
human rights, gender equality, the promotion of a culture of peace and nonviolence, global citizenship
and the appreciation of cultural diversity and of culture’s contribution to sustainable development”
(UN, 2015, p. 19).

Thus, audiovisual media become valuable to achieve this goal, especially considering that this
democratic social interaction, this exchange of symbols between humans and the communication,
both emotional and cognitive, not only takes place face to face, but also needs ICT and social networks
to travel to the other side of the world from your workplace or your own home.

Likewise, these means are necessary to establish new sustainable business relationships, learn about
other cultures and obtain that globalized vision. It is very remarkable that only 2.3% of future
teachers, under the findings observed, consider communication as the exchange of messages involving
cultural co-participation.

Here is where we can see that the students, even though they are active participants in social
networks and audiovisual media, and taking into account their purposes and utilities, do not consider
these media as a tool for cultural co-participation. This could be due to the fact that they have not
observed all the possibilities that this encompasses. In this sense, it is necessary to take into account
one of the objectives that the United Nations Development Program [43] is reviewing, referring to
the development of inclusive and sustainable industrialization that aims to “strengthen the means of
implementation and revitalize the Global Partnership for Sustainable Development”. Hence, the need
to implement the idea of communication under that free, equal and participatory access, but where
there is room for that cultural co-participation, and where the audiovisual media can be an essential tool.
In fact, at present, in times of a pandemic, it is not merely a useful tool but an essential one in the
educational, social, labor and cultural spheres [44–46].

Audiovisual experience, in an instrumental sense, involves working not only on tool use, but also
on collective awareness [47]. That is why people who facilitate this type of learning must engage in a
prior reflection on its socio-communicative foundations. This does not imply, however, any necessary
prior study of the community that uses participatory audiovisual tools.

5. Conclusions

The study was based on a broad sample of participants and can be considered to be fairly
generalizable. It would be necessary, however, to analyze perceptions in other Faculties of Education,
take into account previous studies, or even perform a comparative study by replicating the study in
other countries. It would also be desirable to address a more extensive and balanced study between
men and women in the educational field to verify any possible gender differences, taking into account
from this study that participation has been mostly women, so in this particular case, there may be a
certain bias.

Moreover, although a transversal quantitative-descriptive methodology was used in this
study—using an ad-doc questionnaire—in light of the results, it would seem necessary to apply
qualitative research using the focus group technique with semi-structured interviews. This way,
it would be possible to obtain further underlying information and a more accurate assessment
of perceptions of the subject. We must remember that self-reporting presents the risk of social
desirability [48,49].

However, despite the limitations observed, the results of this study have practical implications
regarding how audiovisual training based on creative and participatory approaches can meet future



Sustainability 2020, 12, 10296 10 of 13

schoolteachers’ current needs. Such training would enable addressing relevant social issues based on
students’ daily interests and knowledge.

In the same way, the results of this study show how future teachers require more training in
audiovisuals in order to feel more capable of carrying out their work in the future in their Preschool
and Primary Education classrooms. At the same time, it is women who require more training than men,
which reveals two interrelated aspects based on a lesser self-concept in women, but also a greater
awareness of the importance of the educational purposes required by audiovisuals. For this reason,
it is necessary to rethink and design an education for teachers with a greater audiovisual load
that guarantees quality education for sustainable development, while at the same time giving it
the importance of audiovisuals as an educational goal, developing this awareness in all students.
Also, on the other hand, it is considered necessary that these adaptations allow us to raise the
self-concept and self-confidence of the students, independently of the sex they belong to.

Therefore, the Faculties of Education are urged to expand training in Audiovisual Education,
also taking into account that likewise, the students would be trained in its use and training in order
to be able to establish qualified teachers and students that are well prepared for their daily social,
productive and emotional life.

After reviewing the SDG4, students need to be critical of audiovisual media production,
which implies a shift from a consumer role and/or critical role, to the role of creators of audiovisual
content adopting a participatory and collective approach.
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Appendix A

Table A1. PEAV categories and items.

Block Categories Items

I Teacher Training Needs (A) Teacher training

1. I have received sufficient information
about audiovisual language.

2. I dispose of sufficient information
about different audiovisual tools to

work on in the classroom.
3. I have been sufficiently trained on the
possibilities of critical media education.

4. I am prepared to use audiovisual
media in the classroom in the future.

II Social and Current Objectives

(B) Audiovisual media to
understand current affairs

5. Knowing how to analyze the
language of image and cinema

increases our awareness.
6. Knowing the history of cinema

(movies, authors, genres, etc.) helps us
to better understand current

audiovisual contents.

(C) Audiovisual media to express
ourselves in everyday life

7. Audiovisual education gives us the
opportunity to express ourselves and

make discourse visible.
8. Knowing about audiovisual tools
contributes to building to the skills

necessary for today’s world.
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Table A1. Cont.

Block Categories Items

III Educational Objectives and
Methodological Approaches

(D) Facilitates the transmission
of content

9. Viewing of films that are enriching
because of their subject (history, values,

literature, etc.).
10. Show audiovisual products other

than those consumed by the mass media.
11. It is important that our students

know about references of
the history of cinema

12. Analysis of audiovisual language
(images, scenes, sequences, script...).

(E) Developing capacities to
understand reality, and analyze

the audiovisual language

13. Audiovisual work must allow us to
address socially relevant problems.

14. Classroom practice is important to
allow our students to be operational in

the information society.
15. It is necessary to perform
audiovisual work following
cinematography procedures

with students.

(F) Encourage creativity and
artistic expression

16. Audiovisual creation processes
in classrooms.

Table A2. PMC items.

Block Items

Communication

1. Transmission of signals by means of a code common to both the transmitter
and the receiver.

2. The primary purpose of communication is persuasion, since people control each
other through communication.

3. Communication is the exchange of messages that involve cultural sharing.
4. Communicating refers to a two-way process that has both emotional and cognitive

elements and occurs in both verbal and non-verbal ways.
5. Communication is the process of democratic social interaction based on the

exchange of symbols by which human beings voluntarily share their experiences
under conditions of free and equal access, dialogue and participation.
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